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Prologue: A focus on learning as 
universities change 

- Ora  Kwo, Tim  Moore and John Jones 

This prologue ha s tw o aims . First , i t addresse s critica l challenge s fo r 
university renewal, and the centrality of the scholarship of teaching and 
learning. Second , i t sketches issues i n Hon g Kong' s higher education . 
The prologue provides a  context fo r th e selected contributions . 

CRITICAL CHALLENGES FOR UNIVERSITY RENEWAL 

The notion tha t universities are now positioned in a context of complex 
and multi-dimensional changes has been well documented and rehearsed. 
The Organisation for Economic Co-operation and Development (OECD ) 
has succinctl y summarize d th e tren d a s globalization , regiona l 
integration, fragmentation , specializatio n and marginalization o f higher 
education institutions and the redesign of their programmes and mode s 
of teachin g an d learnin g (OEC D 1993 ; OECD 1999) . In th e vortex o f 
change, universitie s hav e been described a s changing fro m a  focus o n 
'an institution o f society t o an institution i n society ' (Schulle r 1997) . 
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Discourses on how universities should respond t o the challenges of th e 
21st centur y ar e many, ranging from institutiona l renewal to modellin g 
universities afte r industria l enterprises . Of course , each discours e ha s 
its ideological support an d deep-seated values . Outlined her e are some 
converging trend s tha t constitut e a  critica l agend a fo r adaptin g 
universities t o contemporary challenges . 

Accountability within resource constraints 

Increasing demands are placed on universities from a  wider diversity of 
interested parties , as there are pressures for the broadening of mission s 
to satisf y ne w demand s fro m commerce , industry , governmen t an d 
society. Essentially, universities have to be more proactive and responsive 
to changin g environments . Thi s include s assistin g i n economi c 
development. A t the same time, such pressures need t o be resisted t o a 
certain extent : universities should no t let their missio n statement s sli p 
into crud e an d intellectually-impoverishe d 'productio n o f manpower ' 
formulations, t o th e exclusio n o f othe r legitimat e socia l an d cultura l 
demands. These matters require scrutiny by all concerned, and not leas t 
by universities themselves . 

Most universitie s world-wid e receiv e substantia l fund s throug h 
public subsidies . Alongsid e th e genera l tren d o f contemporar y 
government cutbacks in university funding per capita, the multiplication 
and differentiatio n o f higher educatio n institution s also tend t o reduc e 
per capit a publi c funding . Consequently , ther e i s a growing nee d fo r 
universities t o seek new source s o f funding fo r both existin g demand s 
and ne w initiatives . Th e value-for-mone y approac h mean s tha t 
universities have to justify thei r existence in terms of inputs and outputs , 
cost-effectiveness, an d achievement by students of demonstrable learning 
outcomes. Issue s of accountability an d resource competitio n intensif y 
the pressur e fo r universitie s t o demonstrate tha t the y deserve ongoin g 
public funding . A  majo r challeng e fo r academic s concern s th e 
development o f appropriate evaluatio n mechanisms tha t both meet th e 
need fo r accountabilit y and promote desirable learning initiatives. 
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Adaptability and choice 

Students are typically now paying more for higher education tha n thei r 
predecessors a  fe w year s ago . Th e proliferatio n o f highe r educatio n 
institutions an d th e multiplication o f programmes o f distance learnin g 
give students more choices. As customers in a learning market, they can 
make choice s accordin g t o thei r (o r thei r parents' ) preference s fo r 
institutions an d programmes . Th e challenge fo r institution s i s that o f 
educating potentia l student s abou t thei r learnin g needs , and ensurin g 
the quality o f the programmes throug h which such needs can be met . 

There i s a  ne w deman d fo r 'vision ' an d 'mission ' statements . 
Universities in the past often complacentl y assumed that these were no t 
needed. I n developing new and expande d objective s tha t are fuelled b y 
the broader demands, universities need to re-visit and re-construct thei r 
processes, governanc e an d relationshi p wit h broade r constituencies . 
There i s a  paralle l nee d t o updat e curriculu m contents , pedagogica l 
practices, assessment structures, and reward systems, which is an ongoing 
challenge for activities under the banner of scholarship of teaching. The 
climate fo r encouragin g ne w developmen t initiative s need s t o b e 
inculcated in terms of employment practice, incentives, and collaboration 
strategies within an d beyond individua l institutions . 

From elite to mass higher education 

In the United States, the Carnegie Foundation has distinguished betwee n 
research and teaching universities (Cabal 1993). The National Committee 
of Inquiry into Higher Education in the United Kingdom has made similar 
classifications an d fine r categorizatio n fo r othe r vocational specialize d 
institutes (Dearin g 1997) . Fo r decision s o n funding , th e Universit y 
Grants Committe e o f Hong Kong (1996) divided local universities int o 
categories according to their research outputs and teaching programmes. 
In al l cases , research universitie s wer e a t th e to p o f th e pyrami d o f 
institutional ranking . Th e researc h universitie s gaine d th e bes t 
government funding an d still could avail of themselves additional fund s 
from multipl e sources because of the high quality of their research . 
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However, t o vie w researc h an d teachin g a s conflictin g role s fo r 
academics i s a  misleadin g conceptio n (Hughe s an d Tigh t 1995) . 
Academics' effectivenes s an d performanc e ca n b e muc h improve d i f 
scholarship and teaching can harmonize with each other (Schuller 1997) . 
In the transition from elit e to mass higher education, academics have to 
be stron g i n bot h teachin g an d research , wit h a n integratio n o f thei r 
strength in researc h into teachin g so tha t teachin g can ignite creativit y 
for new research possibilities . 

Integration with society 

In th e transition fro m elit e t o mass highe r education , emergin g issue s 
require adjustment i n management structure and governance. The elitist 
orientation o f th e pas t doe s no t matc h th e broa d mission s o f 
contemporary universities . These broad mission s include developmen t 
initiatives, networking, bridging the gaps between university and society, 
integrating theory and practice, and developing professionalism i n both 
teaching and universit y administration . Thi s requires differentiation o f 
roles, and ne w model s t o match ne w demands and responsibilities . All 
these presume new management practice and its dissemination to support 
a broader mission, and new governance structures and processes to match 
new objectives and goals. Adjustments hav e to be made in recruitment , 
promotion an d incentiv e scheme s i n employmen t policies . However , 
universities are used to collegial cultures in which disciplinary boundaries 
have often bee n tightl y drawn . As the society look s up t o universitie s 
for expertise , wherea s universitie s atten d t o th e need s o f societ y fo r 
application o f knowledg e an d fo r actio n i n integratin g theor y wit h 
practice, th e cultura l chang e i s converging toward s collaboratio n an d 
integration. Universities need to prove the relevance of their programmes 
and research in addressing th e pressing issues of contemporary society . 

Teaching professionalism 

Teaching and learnin g will undergo furthe r quantitativ e an d qualitativ e 
shifts i n th e 21s t century . I n addition t o increased studen t enrolmen t 
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and new programmes with more practical relevance, teaching is no longer 
limited to transmitting 'pre-packaged knowledge'; and learning no longer 
relies on the elitist model of passive absorption of the words of the 'sage 
on th e stage' . The interactive mod e is widely preferred t o th e didacti c 
mode. There i s also a  need t o see knowledge a s relative and changing , 
demanding constan t reflection o n the part of the learner. As part o f thi s 
trend, teachers are expected to be more professional in curriculum design, 
pedagogical practice, and assessment. In addition to the familiar concer n 
for curriculu m coherence , ther e i s growin g attentio n a s t o ho w t o 
empower th e learne r wit h independen t learnin g skill s fo r continue d 
learning beyon d universit y graduation . Suc h emphasi s require s 
experimentation wit h learnin g modes , collaborativ e teaching , an d 
systematic researc h int o universit y teachin g an d learnin g a s scholarl y 
activities. I t i s important t o recogniz e tha t th e striving fo r interactiv e 
learner-centred approac h i s contextualized i n th e instruction-centre d 
tradition of elitist higher education. How academics in various disciplines 
can adjust t o a learning-centred demand of university teaching is itself a 
topic needing more research . 

DEVELOPING UNIVERSITY-WIDE LEARNING ENVIRONMENTS 

New forms o f knowledge are yet to be discovered throug h connection s 
between disciplinary groupings. The argument fo r a collective quest fo r 
a new for m o f knowledge i n addressing contemporary challenge s ma y 
be made in relation to the insights into how knowledge is formed. Bowden 
and Marton (1998 , 284) wrote : 

Knowledge o f a certain kind exists because we see the world in a 
certain way and it gains meaning when we see it through our previous 
experiences. New knowledge is formed by searching for it in certain 
ways and it is new only in relation to what is not. 

This vision led to a critique of knowledge being separated fro m th e 
acts and processes through which knowledge is formed, as the continuity 
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between learnin g on th e individual level and learnin g on th e collectiv e 
level may no t b e see n a t all . Such a  lack o f continuity wa s poignantl y 
described by Palmer (1998 , 51) a s 'our fearful wa y of knowing' : 

The mod e o f knowin g tha t dominate s educatio n create s 
disconnections between teachers, their subjects, and their students 
because i t is rooted in fear. This mode, called objectivism, portrays 
truth as something we can achieve only by disconnecting ourselves, 
physically and emotionally, from the thing we want to know .. . So, 
objectivism, driven by fear, keeps us from forging relationships with 
the things of the world. 

To realize the continuity , the sense of community becomes crucial . 
Bowden and Marton (1998, 288-9) conclude d by recommending 'a bold 
undertaking' t o rais e funds , gathe r intereste d academic s concernin g 
knowledge formation, advertis e doctoral positions, and develop course s 
— al l related t o realizing the ideals described in their book. In a similar 
vein, Palmer (1998 , 95) sa w the mission of education as the mission of 
knowing, teaching and learning, where a community of truth is practised. 
He elucidated thi s as follows : 

The hallmark of the community of truth is not psychological intimacy 
or political civilit y o r pragmati c accountability , though i t does no t 
exclude these virtues. This model of community reaches deeper, into 
ontology and epistemology — into assumptions about the nature of 
reality and how we know i t — on which al l education i s built. The 
hallmark of the community of truth is in its claim that reality is a web 
of communal relationships, and we can know reality only by being in 
community with it. 

Academics in different discipline s tend t o be confined b y tradition , 
and crossing of boundaries creates the risk of losing time and/or resources. 
Do academics dare to take initiatives to relocate their professional role s 
by creatin g ne w identitie s i n promotin g learnin g i n thei r universit y 
communities? Wha t obstacle s must be surmounted ? 
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RESOLVING TENSION BETWEEN RESEARCH AND TEACHING 

With the world-wide move towards public accountability tha t gathere d 
strength durin g th e 1990s , academics liv e in a  climate o f assessment . 
Academics no w dea l wit h outsid e influence s i n way s which resembl e 
those o f businesses , governmen t institution s an d industries . Man y 
academics hav e ha d t o underg o a  transitio n fro m th e cos y stat e o f 
academic autonom y t o a  ne w unknow n phase , an d ar e constantl y 
adapting t o new pressures . In thes e processes, academics hav e had t o 
become better a t impression management , bu t also t o address multipl e 
audiences which have expectations that are not always easily compatible. 
Paradoxically, while th e public accountability measure s are intended t o 
look for means t o justify th e funding fro m taxpayer s o n matters relate d 
to qualit y assuranc e an d qualit y improvement , tensio n arisin g fro m 
questionable or incommensurable criteria can make it hard for academics 
to deliver the intended products . The centra l concern can be located i n 
the academics ' performance an d discourse on research and teaching . 

Hattie and Marsh (1996) conducted a meta-analysis of 58 studies of 
academic performance , an d conclude d tha t th e widesprea d belie f tha t 
research and teachin g are inextricably entwine d i s an endurin g myth . 
With inclusion of mediating variables on teaching and research, a furthe r 
study (Hatti e 2002) confirmed a  near-zero correlation between teachin g 
and research. Perhaps these alarming findings ca n be interpreted fro m a 
recognition tha t policy measures used to assess research have tended t o 
discourage a broad approach in favour o f a narrow one . Rowland, in his 
critique (1996,13), argues that the category distinction between teaching 
and researc h may ow e more t o the demands fo r accountabilit y tha n t o 
logical o r pedagogica l difference s betwee n academi c roles . Th e tw o 
hypotheses which emerge d fro m hi s study critically embrace d researc h 
and teachin g in a new light . Rowland added (1996 , 16) : 

First, an approach to teaching which emphasises its interactive nature 
and applies to i t the critical orientation of research can enhance the 
research by which it is informed. Secondly, that such an approach to 
teaching i s held to b e the mos t effective . I f both are true, then i t 
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follows that the mos t effective teaching i s supportive of research. 
Narrow measure s use d t o asses s researc h an d uninforme d 
approaches to assessing teaching refuse to acknowledge either of 
these hypotheses. 

Considering suc h hypotheses , the instrumentation fo r assessmen t 
of teachin g an d researc h i s subject t o examination . Hattie' s finding s 
nevertheless challenge d polic y maker s an d universit y academic s t o 
consider ho w t o increas e th e circumstance s i n whic h teachin g an d 
research can meet t o reward not onl y better teachin g o r better researc h 
but also the integration between them. Intrinsic and extrinsic motivation 
is often use d t o define th e locus o f reward. While tangible reward s ar e 
external t o th e individual , th e decision t o pursue thes e rewards mus t 
come fro m within . An y policy developmen t shoul d targe t th e values , 
needs and orientation s o f academics, if positive intrinsic motivation i s 
to be prompted. Improvemen t o f key performance indicator s can be an 
approach a t policy level to stimulate intrinsic motivation , and enhanc e 
the nexus between research and teaching. This approach does not mea n 
that universit y academic s should leav e policy maker s t o define, t o se t 
direction an d standard s fo r assessment o f performance. A s asserted b y 
Theall (1999,1), good motivational practice requires careful delineatio n 
of parameters o f learning or working situation s a s well as of the goal s 
that must be achieved. Arguably, the pivotal point of control has to come 
from an interaction between external and internal forces, through whic h 
the credibility of the systems of assessment can be established. In othe r 
words, a striving for broad performance indicator s would need to go in 
parallel wit h activ e participatio n fro m thos e involve d i n renewa l o f 
organizational cultur e fo r shapin g motivating learning environments . 

With globalizatio n an d th e interflo w o f system s an d experience s 
between countries , th e criteri a fo r accountabilit y assessmen t canno t 
remain stagnant . Hong Kong can be a case for illustration . In 1993 , the 
University Grant s Committe e (UGC ) move d awa y from a  historically -
based model for assessment of the public recurrent funding requirement s 
to a more performance-based model . As part of this process, a Research 
Assessment Exercise (RAE) aimed to measure the output an d quality of 
research o f the UGC-funded institutions . In th e firs t exercise , a qualit y 
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threshold whic h wa s not overl y stringen t wa s used, an d th e outcom e 
was expressed in terms of the number of full-time equivalen t researcher s 
by cost centre. In the second RAE in 1996, a higher threshold was adopted 
and the exercise revealed tha t there had been an overall improvement i n 
both the range and quality of research work being carried out . The thir d 
RAE in 199 9 was conducted o n lines which were basically similar to th e 
previous one. However, the term 'active researcher' was no longer used , 
in orde r t o stres s tha t th e focu s wa s o n cos t centre s rathe r tha n 
individuals. The UGC also emphasized tha t the research assessment di d 
not impl y an interest in research t o the possible detriment o f teachin g 
quality. I n recognition o f th e wide r scop e o f research, th e assessmen t 
included othe r form s o f scholarshi p inheren t i n th e proces s and/o r 
outcome o f research, with due recognition to discovery, integration an d 
application. A further RA E had bee n planne d fo r 2002 , but i n view o f 
the cost s of the exercise th e UGC decide d t o postpone th e next roun d 
until 2005 . From a brief review of the decade, two changing trends ca n 
be identified. First , scholarship of teaching was given due recognition a t 
the policy level, overtaking the exclusive emphasi s on some traditiona l 
forms o f assessabl e research . Second , team-wor k wa s give n explici t 
recognition, whic h wa s rathe r contrar y t o th e universit y traditio n i n 
which individual s were rewarded fo r competitio n an d isolate d pursui t 
of excellence . 

Such trends , which have parallels elsewhere , pose both challenge s 
and opportunities . The choice for academics can come between isolate d 
struggles to cope with the assessment culture with a self-defeating sens e 
of helplessness, and creatio n o f a learning environment t o generate a n 
agenda of research from which rewards can be achieved collectively an d 
with growin g identity . Ther e i s scope fo r fulfilmen t o f th e universit y 
mission in harmonizing research and teaching, if academics collectively 
choose t o stretch fo r breakthroughs fro m isolatio n a s individuals, an d 
as bodies with existing disciplinary boundaries. Such breakthroughs fro m 
inertia bounde d b y habitual thinkin g have been discusse d extensivel y 
in literature of reform and organizational changes. They rely not so muc h 
on social interaction o r administrative re-structuring , but on roots in a 
life of learning together. In traditional universities, promotion structure s 
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have tende d t o rewar d excellenc e i n term s o f individua l pursuits . A 
paradigm shift i s needed from thi s mode to stronger collaboration rooted 
in a  spirit o f learning . 

STRATEGIC MOVES FOR DEVELOPING LEARNING ENVIRONMENTS 

This prologue began with a  review of the trends that constitute a critical 
agenda for adapting universities to contemporary challenges : the moves 
towards accountability , adaptability , mass higher education , integratio n 
with society , and th e demand fo r teachin g professionalism. Th e trend s 
can be identified i n Hong Kong , where the higher educatio n secto r ha s 
grown significantly over the past two decades. Sutherland (2002) reported 
that in 198 1 only 2.2% of the population i n the 17-2 0 ag e group coul d 
enter loca l universities ; but i n 2001 the proportion ha d reached nearl y 
18%. At th e cor e o f Hong Kong' s futur e economi c developmen t i s a n 
investment fo r a  highly educated an d capabl e workforce, which wil l be 
significantly influenced by the target of 60% post-secondary participation 
in 2010 . In projecting int o th e future, education , teaching and learnin g 
has bee n place d alongsid e researc h a s o f paralle l importance . Thi s i s 
demonstrated i n Recommendations 7  and 1 1 of the Sutherland Repor t 
(2002): 

That the UGC and the institutions jointly assess the need for staff in 
the sector to develop new skills to respond effectively to technological 
and other changes in higher education, and jointly support initiatives 
addressing these needs, including the dissemination of best practices 
across the sector. 

That, i n consultation wit h the institutions , the UG C buil d on the 
success o f the RA E i n allocating researc h funds o n the basi s o f 
research performance, and devise means to sharpen the RAE so that 
the highest levels of research excellence can be identified and funded 
accordingly. 

It is worth highlighting first the emphasis on the joint work between 
UGC as a funding agenc y an d highe r educatio n a s recipients of fund s 
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for promoting excellence in both teaching and research, and second th e 
dichotomization o f teaching and research . 

In Hon g Kong , i n additio n t o th e RAE s conducte d sinc e 1993 , 
Teaching an d Learnin g Qualit y Proces s Reviews (TLQPRs ) hav e bee n 
initiated. Th e firs t wa s conducte d i n 199 6 t o revie w institutiona l 
performance, an d th e secon d wa s conducte d i n 200 2 an d 2003 . Th e 
Review Templat e fro m th e UGC include d a  Framewor k o f Educatio n 
Quality Work which carried a comprehensive coverage of major domain s 
of education delivery in terms of curriculum, pedagogy and curriculum , 
and processe s o f desig n an d implementation . I n addition , th e si x 
principles fo r evaluation could generate a rich array of questions for th e 
self-review proces s in which academi c staff i n university communitie s 
are confronted wit h a range of realities concerning the quality of teaching 
and learning . Th e challeng e ma y seem most critica l i n preparatio n o f 
the review, since the collective outcomes are designed to determine futur e 
funding. Mor e importantly , ne w initiatives , whethe r self-directe d o r 
emerging fro m th e TLQPR Panel , require continuity o f effort , an d wil l 
take time to mature . 

Given the accountability climate , as the surveillance continues an d 
expands, wha t wil l b e th e long-ter m consequence s fo r th e sens e o f 
professionalism an d fo r an y genuine educationa l improvemen t amon g 
teachers in higher education ? Underpinnin g th e chapters i n this boo k 
are two strategic moves: first, self-challenge o n cultivation of exemplary 
practice in promoting learning, and second , development o f a learnin g 
network. 

Cultivation of exemplary practice in promoting learning 

For exemplary practice, the authors of various chapters have taken on a 
moral obligatio n t o fac e self-challenge s o n learnin g t o improv e 
curriculum, pedagogy and assessment. With focus on their own learning, 
they hav e create d ne w experience s fro m aler t an d activ e respons e t o 
changing circumstances . 

Among man y changin g circumstance s fo r a  learning agenda , a n 
illustration ca n b e drawn fro m th e studen t evaluatio n exercis e i n th e 
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University of Hong Kong. In response t o the 199 6 TLQPR Report fro m 
the UGC, the University of Hong Kong presented a 1997 progress repor t 
which state d in the section 'Implementation Quality ' (5 ) that : 
• al l teaching should b e evaluated ; 
• evaluatio n result s must b e shared with students ; 
• studen t evaluatio n shoul d b e a n establishe d componen t o f th e 

University's quality assurance system; an d 
• evaluatio n result s must be used t o improve teaching . 

This section was applauded in the UGC's comments on the progress 
report (1998) : 

The recommendations of the Senate Teaching Quality Committee 
concerning the role and treatment of student evaluations of teaching, 
combined with proposals for formative and summative Academic 
Progress Reviews would provide a good basis for a feedback loop 
into effective teaching and learning. 

In essence, we see a strong belief in assessment . In a sense, learning 
opportunities may have been created from the university's alert and active 
response to the changing circumstances. What may be assumed as present 
in th e backgroun d i s the proces s o f academics ' professional respons e 
which require s learnin g —  ho w the y lear n fro m feedbac k fo r 
improvement. I f it is accepted tha t staff development involve s learning , 
it is important t o identify wha t kind o f learning has been taking place. 

It may sound strang e t o advocate learnin g i n a  university settin g 
where all academics are recruited for their expertise in one way or another 
which demonstrate s thei r learnin g capacity . However , comin g fro m a 
tradition o f isolated wor k wher e th e reward structur e ha s encourage d 
personal excellence , academic s hav e live d i n a  cultur e o f constantl y 
proving themselves individually. Teamwork seems to be one dimensio n 
of learning called upon by the accountability movement, but i s yet to be 
actualized agains t th e habitua l mod e o f individua l accountabilit y o n 
important curriculu m decision s on pedagogy and assessment . 

A further challeng e concerns a process of learning that requires risk-
taking, especially when alternativ e approaches may not readil y lead t o 
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expected outcomes . In order fo r professional developmen t t o be roote d 
in learning, open sharing and collegia l support are essential. This boo k 
demonstrates a  professional respons e t o accountabilit y system s whic h 
remain fluid  an d yet to mature through professional discours e betwee n 
funding bodie s and academi c institutions. I t is worth emphasizing tha t 
the chapter s d o no t clai m tha t th e authors hav e necessaril y modelle d 
exemplary practic e t o mee t an y standard s define d officially . Wha t i s 
being asserted i s that academic s from differen t discipline s ca n generat e 
a language o f pedagogy across the campus, and fo r shared concern s t o 
be open t o public dialogue , fo r instanc e throug h documentatio n an d 
publications. Instead of being a showcase for excellenc e in instruction , 
exemplary practice may eventually come in the form of clear articulation 
of th e processe s o f struggle s fo r improvin g qualit y o f teachin g an d ' 
learning. With a  substantive learning environment, the narrow focus o n 
assessment can be transcended t o stretch fo r the best practice. Rowlan d 
(1996, 11 ) point s ou t tha t on e head o f a  department whic h ha d bee n 
assessed as 'excellent' i n teaching put forcefull y a  critique of a nationa l 
move towards teaching assessment : 

The teaching assessment is an absolute monster which had nothing 
to do with the real world at all... It' s about whether we have in place 
mechanisms that make sure that quality doesn't vary. So what! I' d 
rather take some risks I think. I'd rathe r have staff that make terrible 
mistakes but who also occasionally reach enormous heights, than 
have everybody worrying about paper work. 

While th e development o f a teaching and learnin g quality cultur e 
has become an important agenda item for senior administration in dealing 
with the funding body, what is most needed may not come from expert s 
outside th e university . Buildin g ou r strengt h fro m withi n ma y b e a 
neglected focus . Palmer wrote (1998 , 141) : 

There are no formulas for good teaching, and the advice of experts 
has but marginal utility. If we want to grow in our practice, we have 
two primar y place s t o go : to th e inne r groun d fro m whic h goo d 
teaching comes and to the community of fellow teachers from whom 
we can learn more about ourselves and our craft. 
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Learning in community presumes individuals' exploration o f inner 
terrain in individual practice , but one can get lost there, practising self-
delusion an d runnin g i n self-serving circles . A community o f collegia l 
discourse can provide guidance. Only through collective pursuit of shared 
concerns ca n we nurtur e a  cultural change . Even when w e can accep t 
that resource s tha t coul d promot e qualit y o f teaching and learnin g ar e 
available from colleagues as peers, academic culture often builds barriers 
between colleagues . One dominant reaso n concerns the private natur e 
of teaching . Considerin g this , a second strategi c mov e is suggested t o 
structure teachin g venture s i n a  more publi c domai n tha n a n isolate d 
personal o r institutional experience . 

Development of a learning network 

Massy (2000 ) outline d example s from best-practic e institutions as : 
• centralit y of students' need s 
• teachin g and learnin g processe s 
• coherenc e o f the student experienc e 
• value-adde d studen t assessmen t 
• performanc e evaluatio n and continuou s improvemen t 
• benchmarkin g bes t practic e 
• qualit y improvement resource s 
• communicatio n o f best practice s 
• collegialit y and th e culture of qualit y 
• responsibilit y fo r qualit y processe s 
• reward s and investment s 

Given tha t these values have been empirically derived, they present 
a powerfu l framewor k fo r integratin g teachin g an d learnin g wit h a 
research agenda that can be pursued a s a broader and long-term ventur e 
in a  learning network . Thi s boo k ca n hopefull y inspir e furthe r join t 
inquiries int o scholarshi p o f teachin g an d learnin g acros s discipline s 
and institutions. The goals should not be limited to a sharing of expertise. 
Rather, more dynamically throug h sharin g of problems and addressin g 
them together , academics can cross disciplinary boundaries, get messy, 
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and discove r new paths o f handling resources in promoting qualit y o f 
teaching and learning. Associates of such a learning network can converge 
with loyalt y t o students , bu t no t label s o f th e lates t pedagog y o r an y 
single set of external criteria, in a form of harmony between professiona l 
and academi c role s wher e researc h an d teachin g mee t i n a  seamles s 
manner. This network would at its best display continual lively discourse 
and debate s o n wha t matter s concernin g th e qualit y o f learning , fo r 
teachers and students alike. This may sound like a remote dream, when 
the realit y i s that many academic s ar e swamped unde r heav y teachin g 
loads and chased by the pressures to publish, but it should be our centra l 
objective, an d thi s volume , w e hope , show s way s i n whic h i t ca n b e 
achieved. 

A ne w beginnin g ca n b e develope d gradually , fro m a  grou p o f 
enthusiastic and well-informed chang e agents. The University o f Hon g 
Kong conceived a learning network when the limitations of a centralized 
model fo r professiona l learnin g initiate d fro m a  Centr e fo r th e 
Advancement o f University Teaching (CAUT ) becam e apparent . Base d 
on a rationale for th e social multiplier effec t (Dicken s and Flynn 2001) , 
the CAUT proposed a distributed model to support teaching and learning 
development: a  core of academics from differen t facultie s bein g pulle d 
together fo r activ e involvement i n teachin g developmen t wor k i n th e 
proposed Learning Network. This may be an opportunity fo r academic s 
to contribute to and benefit from co-learning, initially in structural terms, 
but more substantially, i n professional an d cultura l terms . Structurally , 
this would involv e a team of colleagues who ar e interested i n teachin g 
and learning in higher education , and work with colleagues from othe r 
faculties o n an agenda fo r th e Learning Network . Student s would als o 
be involved i n th e network . Suc h agendas mus t b e jointly se t up. Th e 
essence of learning and developmen t ca n com e fro m involvemen t o f a 
broader community through (a) a solicitation of innovative teachers an d 
researchers fro m differen t facultie s o f our universit y a s consultants t o 
develop curriculum and teaching facilities, and (b ) a collaboration wit h 
other institutions whic h ar e interested in such contribution s t o highe r 
education. A s a  new venture , drive n b y need s o f ou r society , i t wil l 
generate significan t researc h o n higher educatio n fo r thi s century a s a 
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promising path fo r making public the synergy of teaching, learning and 
research throug h publication . Th e Learning Network wil l contribute t o 
scholarship o f teaching , as aptly described by Shulman (2000 , 99): 

As the scholarship of teaching and learning take hold, and we generate 
a powerful body of work from the efforts of individual scholars, the 
distinction traditionally made between the methods of teaching and 
those of research will gradually disappear. Eac h will be understood 
as a variety o f methodologically sophisticated , disciplined inquiry . 
Each demands activities of design, action, assessment, analysis and 
reflection. 

LEARNING AND LEADERSHIP 

This prologue present s th e challengin g contex t fo r intensiv e researc h 
and teaching demands on university academics, and argues for resolving 
tension between researc h and teaching . Through active participation i n 
shaping assessmen t criteri a i n polic y matters , academics ca n remai n 
assertive and active with a sense of control in professional practice . With 
a focus on learning, academics can reconcile the pressures from the inner 
terrain, transcen d th e system, and move on t o a public domain , wher e 
teaching and researc h can be integrated i n our scholarly discours e an d 
practice. In conclusion , th e chapte r assert s th e nee d o f leadership i n 
higher education. What kinds of leadership qualities do we wish to instil 
in ou r students ? Th e essenc e o f leadershi p lie s i n ou r capacit y fo r 
learning, whic h i s critical fo r th e communitie s tha t w e serve . Palme r 
(1998, 156 ) wrote : 

When w e talk abou t leadership , we have a tendency to contras t 
communities, which are supposed to be leaderless, with institutions, 
which nee d leaders . Bu t i t i s possibl e t o argu e th e opposite . 
Institutions can survive for a while without a leader simply by following 
bureaucratic rules . But community is a dynamic state of affairs that 
demands leadership at every turn.... This kind of leadership can be 
defined with some precision: it involves offering people excuses and 
permissions t o d o things tha t they wan t to do bu t cannot initiat e 
themselves. 
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In highe r education , th e essentia l qualit y o f suc h communit y 
leadership lie s in academics ' courage to initiate desirable changes . Ou r 
modelling effec t a s teachers can be powerful i n the nurturing o f leaders 
for learning communities amongst both teachers and students. By making 
public the private practice of struggle to mature in professional teaching , 
and b y assertin g a n agend a fo r collectiv e effort , academic s ca n buil d 
learning environment s whil e assertin g leadership . Th e share d 
professional insights , as articulated b y contributors t o thi s book, wil l 
encourage universit y academic s i n mediating betwee n pressure s an d 
professionalism t o thrive in the turbulence which may lie ahead. 



: Note s 

Chapter 1 

1 Editors'  note Th e author provides here in the original tex t a longer and 
more detailed tabular summary of what he perceives as the problems and 
defects of the teaching and learning situations in Hong Kong universities, 
regarding 'delivery-mode ' teaching , lack of student motivation t o learn, 
insufficient interaction , lac k o f conceptual thinking , th e habit o f rot e 
learning, limited languag e abilities, plagiarism, and other matters Thi s 
table has been omitted, for the purposes of this volume, since extensive 
discussion o f such issues is undertaken in the articles in Par t I I of thi s 
volume 

Chapter 3 

1 Th e importance of good teaching and learning has been stressed at all levels 
of higher education, up to the level of the funding authonty Bu t improved 
learning and teaching has its costs, economic and otherwise, for all involved 

Chapter 5 

1 Th e elements of a strategy that can carry the university to the goals can be 
gathered together under the acronym AURORA Ambiance , Undergraduate 
education, Research, Outreach, Reward system, and Accountability 

2 Th e Academic Learning Suppor t Service s offer s learnin g assistance t o 
students a t the Cit y University o f Hong Kong Student s ca n consul t a 
Learning Adviser to talk about study-related issues 

3 Editors ' note I t may be added that though WebCT is widely used m Hong 
Kong universities, some teachers have criticized i t as designed for th e 
'content delivery' mode of pedagogy, despite its adrmmstrauve advantages 
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Chapter 7 

1. Editors'  note: Indeed, it is argued in several places in this volume that this 
approach to the use of the Web is pedagogically unsatisfactory beyond the 
specific area of language teaching. 

Chapter 10 

1. Editors'  note: For the purposes o f this volume, '-ize' as a verb ending has 
been preferred to '-ise' (with a few exceptions, such as 'exercise'). However, 
'analyse' has been preferred t o 'analyze'. Nevertheless, the latter form has 
been retained in this case for the sake of accuracy in reporting. 

Chapter 11 

1. Editors ' note: Some fairly minor modifications of substance have been made 
to the original text of this chapter. 
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