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I Introduction 

Point o f departur e 

In 1983, 1 took up a  teaching post in Taiyuan, Shanxi Province in the People' s 
Republic o f Chin a (PRC) . Soo n afte r m y arrival , I  was being show n aroun d 
the cit y by one o f my students, Mr Liu , and we chatted abou t hi s school days . 
They had been disrupte d by the Cultural Revolution, a period of massive social 
and politica l upheaval , an d a t tha t time , M r Li u tol d me , h e ha d joined th e 
local Re d Guards , th e juvenile revolutionaries , an d participate d i n variou s 
activities. He too k me to see his former secondar y school , where h e indicate d 
a third-store y windo w i n th e teachers ' dormitories . That , h e said , wa s th e 
window fro m whic h th e Re d Guard s ha d pushe d thei r Englis h Languag e 
teacher t o hi s death . 'Why? ' I  asked . M r Li u shrugged , 'Becaus e h e taugh t 
English.' Thi s wa s m y firs t intimatio n o f th e historicall y controversial , eve n 
deadly, statu s o f English i n China . 

This revelatio n wa s subsequentl y reinforce d b y colleague s i n Taiyua n 
and educator s from aroun d th e country , many of whom ha d suffere d durin g 
the Cultura l Revolution . On e recalle d ho w h e wa s accuse d o f bein g a n 
imperialist spy, simply because o f his competence in English. Another recalle d 
hearing he r neighbou r bein g beaten t o death by the Red Guards for refusin g 
to bur n hi s treasure d stam p collectio n tha t include d Britis h an d Australia n 
stamps. 

Several month s afte r m y tou r wit h M r Liu , I  wa s crossin g th e colleg e 
grounds afte r clas s whe n I  me t a  littl e boy , age d abou t six , wh o live d i n a 
neighbouring courtyard . H e greete d m e wit h a  cheerfu l 'Hello! ' an d 
proceeded t o cha t fo r a  while i n Chinese . I  was surprised whe n h e suddenl y 
asked, 'Ar e foreigner s goo d people? ' No t havin g th e linguisti c resource s t o 
cope with thi s question i n detail , I replied, 'Mos t are good — and we're goo d 
friends, aren' t we?' He pause d fo r though t an d the n said , 'Yes .. . bu t why did 
you start the Opiu m War?' This was another forcefu l reminde r tha t China ha s 
had a  troubled relationshi p with English speakers: at different time s in history , 
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the language ha s been associate d with military aggressors with technologicall y 
superior weapons, barbarians who ransacked imperia l palaces, imperialists who 
seized chunks of Chinese sovereign territory and virulent anti-Communists who 
denounced th e 'Yello w Peril' . 

The perceive d threa t pose d b y th e Englis h language 1 t o political , 
economic an d socia l system s i n Chin a i s on e reaso n why , eve r sinc e th e 
teaching of English began there , it has vacillated between hig h an d lo w status, 
as indeed hav e al l foreign language s sinc e th e Tan g dynast y (Ross , 1993) . I n 
imperial times , th e empero r rule d a s a  sovereig n godhea d i n a  hierarchica l 
social system that combined politic s and religion ; erosion o f power threatene d 
the very fabric o f the state. It was a system built around th e notions of harmon y 
and benevolen t government , which included th e observance o f religious rite s 
(Chen L i Fu , 1986) . Englis h represente d ver y differen t values : i t wa s th e 
language o f missionarie s wh o preache d Christia n religions , som e 
antagonistically denouncing Chinese beliefs and practices; of philosophers who 
propounded alternativ e social systems; of governments who pursued aggressiv e 
foreign policies ; o f people s who , th e Chines e believed , lacke d th e 
sophistication an d refinemen t tha t a  long history of unified nationhoo d and , 
in earlie r times , o f technologica l superiorit y bestowe d upo n th e Chines e 
people. Indeed , i t has bee n argue d (e.g. , Liao , 1990 ) tha t th e fal l o f th e las t 
emperor was hastened by the controversies over how to deal with the powerfu l 
and aggressiv e foreig n force s tha t wer e seekin g t o ope n u p Chin a fo r trade . 
And withou t th e bindin g forc e o f th e imperia l system , fou r decade s o f 
turbulence followe d befor e th e Chines e Communis t Part y (CCP ) establishe d 
the PR C in 1949 . 

Paradoxically, sinc e th e Chines e militar y wa s embarrasse d b y Wester n 
weaponry, scholar s an d official s i n th e mid-nineteent h centur y (an d 
periodically thereafter ) calle d fo r th e learnin g o f English t o be promote d i n 
China (Ten g and Fairbank , 1979) . Their ai m was national self-strengthening : 
English woul d provid e acces s t o Western technolog y an d scientifi c expertis e 
(Teng and Fairbank , 1979) , and i t was argued that , with care , cultural erosio n 
might be avoided. There was an added politica l tension afte r 1949 , until Chin a 
embraced economi c reforms i n the late 1970s . The English language, althoug h 
desirable fo r nationa l economi c developmen t i n China , wa s perceive d t o 
embody values that were undesirable an d antithetica l t o the nature o f Chines e 
culture an d th e ideolog y of the CC P (Dzau , 1990) . One manifestatio n o f thi s 
was th e Campaig n agains t Spiritua l Pollutio n (qingchu  jinshen wuran)  i n th e 
mid-1980s that targeted vices such as pornography, gambling, prostitution an d 
even disc o dancing, which were portrayed a s slipping into China throug h th e 
open doo r o f internationa l trade . As a teache r i n Taiyua n a t th e time , I  was 
requested b y th e colleg e authoritie s t o desis t fro m usin g Wester n song s a s 
teaching material and my students were warned to minimize thei r interaction s 
with m e t o matter s o f grammar an d pedagogy . 
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Nevertheless, th e growt h o f Englis h i n Chin a ha s bee n phenomenal . 
Official record s fo r 195 7 sho w tha t ther e wer e just 84 3 secondar y schoo l 
teachers o f English i n th e whole countr y (Ministr y o f Education, 1984) . Yet, 
despite th e traumati c experience s o f th e Cultura l Revolutio n an d othe r 
political movement s wit h anti-Wester n elements , Chines e peopl e hav e 
embraced th e study of English in recent decades with fervour. Som e 50 million 
schoolchildren are currently learning English, taught by approximately 400,000 
teachers. The figures  ar e increasing as more and more primary schools aroun d 
the natio n offe r th e subject , an d a s mor e an d mor e teacher s tak e u p th e 
challenge o f teachin g throug h Englis h acros s th e curriculum , a s par t o f th e 
'bilingual education ' polic y that promotes th e teachin g o f science and math s 
in secondar y school s through th e medium o f English. English competenc e i s 
a ke y componen t i n th e tertiar y leve l entranc e examinations , a  facto r tha t 
enhances th e statu s o f the subjec t o n th e schoo l curriculum . Privat e tutelag e 
and tuition school s offering Englis h courses for schoolchildren an d the genera l 
public abound , poppin g u p lik e bambo o shoot s afte r sprin g rain , t o us e a 
Chinese metaphor . Englis h i s desirabl e becaus e i t i s th e languag e o f trad e 
partners, investors, advisers, tourists and technica l experts, and thes e economi c 
imperatives hav e bee n enhance d b y China' s entr y int o th e Worl d Trad e 
Organization (WTO ) an d th e awardin g o f th e Olympi c Game s t o Beijin g i n 
2008. 

My personal experience s a s a teache r an d textboo k write r i n Chin a hav e 
afforded privilege d acces s t o a  rang e o f experiences . Afte r trainin g teacher s 
of Englis h i n Taiyuan , I  becam e involve d i n textboo k development , teache r 
education programme s an d researc h project s nationwide . I n 1994 , I  visite d 
the library in the People's Education Press (PEP) , the curriculum developmen t 
and publications unit in the Ministry of Education i n Beijing, which has a rare, 
if no t unique , collectio n o f syllabuse s an d textbook s datin g fro m 1949 . Th e 
materials fo r th e Englis h Languag e curriculu m o n a  seclude d shel f seeme d 
to encapsulat e i n a  fascinating wa y the vagaries of China's development sinc e 
1949. Gradually , thi s boo k evolve d fro m finding  thes e materials . I  wanted t o 
investigate thei r story : the processe s by which thes e syllabuse s and textbook s 
had com e t o exis t and, i n mos t cases , then fal l int o disuse , and t o analyse th e 
ideas, values , an d pedagogie s tha t the y incorporated . PE P official s offere d 
generous encouragemen t an d suppor t fo r th e study , an d thi s acces s allowe d 
me t o build u p m y own collectio n o f curriculum material s an d t o talk t o ke y 
people wh o were directl y involved i n thei r production . 

Analytical approac h 

This boo k explore s th e comple x interpla y o f political , economic , socia l an d 
educational factor s tha t hav e shape d th e histor y o f Englis h i n China , wit h 
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particular emphasi s on the period afte r th e founding o f the PRC in 1949 . The 
main focu s i s o n th e forma l educatio n system , mos t notabl y th e Englis h 
Language curriculu m i n junior secondar y schools , o n th e ground s tha t th e 
study of curriculum policy , including the processes of curriculum developmen t 
and th e product s —  syllabuse s an d textbook s —  a t th e nationa l leve l b y th e 
Ministry o f Education , allow s insight s int o th e constructio n o f a n 'official ' 
English, a s well as what was considered a s acceptable conten t i n English . Th e 
book examine s how , a t time s o f heightene d politica l tension , th e stat e ha s 
sought to restrict the social and political impact of the language by controlling 
the Englis h Languag e curriculu m i n forma l education . O n th e othe r hand , 
the stat e ha s promote d Englis h Languag e whe n economi c developmen t 
through internationa l engagemen t ha s been a  national priority . However, th e 
findings o f thi s boo k sugges t tha t i t would no t b e accurat e t o describ e th e 
shifting statu s o f th e languag e i n th e curriculu m i n term s o f a  pendulu m 
swinging fro m on e extrem e t o th e othe r —  a s ha s bee n suggeste d b y som e 
researchers regardin g genera l educatio n polic y i n China , suc h a s Chen Hsi -
en's (1981 ) portraya l of swings between 'academic ' (i.e. , related t o citizenshi p 
training and human resourc e developmen t for economi c modernization ) an d 
'revolutionary' (i.e. , ideologically-oriented ) education ; o r a  'moderate ' t o 
'radical' pendulu m (Ruyen , 1970 , cite d i n Lofstedt , 1980) . Politicizatio n o f 
state policy does not mean a  total neglect of economic concerns, and economi c 
modernization doe s not mean tha t other agend a ar e absent . Instead , ther e i s 
a contestatio n o f economic , political , an d socia l goals , resultin g i n tension s 
and negotiate d outcomes . Th e natur e o f thi s contestatio n an d subsequen t 
outcomes ha s varied ove r time , but th e genera l thrus t toward s an acceptanc e 
of English an d o f the need fo r cultura l awareness has continued progressivel y 
throughout th e perio d sinc e 1949 , wit h th e exceptio n o f th e Cultura l 
Revolution. Th e fortune s o f foreig n languag e curricula , argue s Ros s (1992 : 
240), ar e a  'baromete r o f modernization' , i n tha t the y registe r change s i n 
pressure exerte d b y th e prevailin g socio-politica l climate . English , bein g 
particularly controversial , make s i t a  sensitive barometer . 

This book uses the junior secondar y school English Language curriculu m 
as the means to examine how curriculum developers and textboo k writers have 
confronted th e shiftin g ambiguitie s an d dilemma s concernin g English . Th e 
reasons for selectin g the junior secondar y school curriculum aris e partly fro m 
convenience (m y involvemen t i n curriculu m developmen t wa s a t thi s level) , 
partly from importanc e (curriculu m developer s in the PEP told m e tha t mos t 
innovations in the English curriculum in China have been initiated at this level, 
and i t is the stag e of schooling, Year 7 to Year 9, at which mos t student s hav e 
studied English ) an d partl y from th e nee d t o limi t th e scop e o f th e stud y t o 
book length . Th e boo k ask s fundamenta l question s concernin g th e Englis h 
promoted b y the stat e i n China . What role ha s been ascribe d t o English, an d 
how ha s i t change d ove r time ? Wha t ar e th e characteristic s o f thi s English , 
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and ho w hav e the y change d ove r time ? Wha t ar e th e explanation s fo r suc h 
changes? What has been viewed as appropriate conten t for Englis h textbooks ? 
The analysi s adopte d fo r thi s stud y look s a t th e proces s o f curriculu m 
development a s wel l a s th e product : th e natur e o f th e curriculu m a s 
constructed b y the PEP . The relationshi p betwee n th e tw o level s i s shown i n 
Figure 1.1 . Studyin g th e proces s —  identifyin g th e stakeholder s an d thei r 
contributions; sortin g ou t th e priorities ; an d observin g ho w tension s wer e 
handled —  illuminates th e contemporar y socia l climat e an d value s an d ho w 
they impinged upo n th e construction o f a state English. Studying the produc t 
reveals the nature o f this English. Analysing the change s over time brings ou t 
strongly th e particula r feature s o f China's English . 

Process 

Product 

policy-
making 

i r 
policy 

document 

syllabus & 
materials 
design 

^ f 
syllabus & 
teaching 
materials 

teachers' 
lesson 

planning 

V 

teaching 
acts 

students' 
learning 

I F 

learning 
acts 

Note: Shaded area represents the main focus of this book. 

Figure 1.1 Step s in curriculum decision-making (adapte d from Johnson, 1989) 

The stud y is located i n th e area s of the PEP' s involvement i n curriculu m 
development. Despit e its title as a press, the role o f PEP has been t o interpre t 
state polic y an d operationaliz e i t i n th e for m o f a  syllabu s an d textbook s 
for individua l subjects . Th e PE P form s a  bridg e betwee n th e macro-leve l 
of stat e polic y and th e micro-leve l o f curriculu m implementatio n i n schools . 
Recent studie s o f curriculu m developmen t i n Chin a hav e describe d th e 
complex interpla y betwee n macro - and micro-levels , thereby challengin g th e 
common portraya l o f a  homogeneou s process , dominate d b y th e centra l 
authorities and essentially centre-periphery in nature (e.g. , Leung, 1989 ; Paine, 
1992; Lai , 1994) . Leun g (1991 ) describe s th e proces s a s 'democrati c 
centralism'. Pain e (1992 ) contend s tha t th e actua l formulatio n o f 
contemporary nationa l educationa l policie s ha s a  strongl y pluralisti c qualit y 
through a  process of mosuo  (literally 'groping' o r muddling through) , whereby 
policies are formulated i n the light of successful experiment s a t the grassroot s 
and 'a n evolutionar y compromise ' i s achieved betwee n centra l bureaucrati c 
objectives an d th e practica l lesson s o f loca l experience . Whil e thi s boo k 
identifies th e natur e o f shift s i n th e socio-politica l climat e an d thei r effec t 
on issue s o f curriculu m desig n an d pedagog y i n Englis h Languag e teachin g 
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at th e macro-level , th e primar y focu s i s o n ho w th e PE P chart s a  cours e 
between competin g an d ofte n conflictin g force s tha t aris e at both th e macro -
and micro-level . Littl e researc h wor k ha s bee n don e i n th e fiel d o f Englis h 
Language curriculu m developmen t i n th e PRC , eithe r b y Chines e o r 
international scholars . Within th e PRC, a large number o f journals are devote d 
to aspect s o f Englis h Languag e teaching , bu t the y ten d t o b e descriptiv e 
and prescriptive , bein g principall y designe d t o promulgat e th e particula r 
pedagogy associate d wit h a  ne w innovation . Ho w th e PE P handle s th e 
politically sensitiv e issue s an d question s o f socio-economi c polic y linke d t o 
English Languag e curriculu m developmen t ha s rarely been investigated : th e 
papers o n thi s topi c surveye d fo r thi s boo k wer e al l writte n b y member s 
of th e PEP , an d tende d t o avoi d critica l analysis . 

The secon d aspec t of reform, th e nature o f the curriculum a s constructe d 
by the curriculum developers , will be approached principall y through analyse s 
of th e Englis h Languag e textbook s produce d b y th e PEP , which, i n China , 
are th e mai n manifestatio n o f th e intende d curriculum . Th e PEP' s tas k o f 
interpreting th e polic y statement s o f th e politician s an d translatin g the m 
into curriculu m document s (suc h a s syllabuse s o r textbooks ) tha t wil l b e 
used i n school s i s bot h a  sensitiv e one , give n th e ofte n volatil e natur e o f 
policy statement s an d th e historicall y ambivalen t officia l attitude s toward s 
the English language , and a  difficult one , for th e skills , resources and suppor t 
for Englis h Languag e teachin g i n school s plac e constraint s o n polic y 
formulation an d o n th e implementatio n o f policy . Adde d t o thi s i s th e 
influence o f expert s i n th e field , includin g specialist s i n applie d linguistic s 
in tertiar y institution s an d foreig n consultants ; and , a s emerge d fro m thi s 
study a s i t developed , o f teachers , whos e acceptanc e o f ne w material s an d 
pedagogies wa s vita l t o th e succes s o f an y curriculu m reform . Th e politica l 
and educationa l force s ar e ofte n i n conflict , an d th e PE P ha d t o navigat e 
a mediatin g course , no t just throug h th e conflictin g current s o f th e politica l 
('red') an d economi c ('expert' ) polic y streams , bu t als o throug h variou s 
competing pedagogies , t o produce a  syllabus and teachin g material s suitabl e 
for Englis h Languag e instructio n an d learnin g i n Chines e schools . 

The especiall y contentiou s 'desirabl e evil ' tha t th e Englis h languag e ha s 
represented t o China makes it an excellent case study of how the state handle s 
tensions i n th e schoo l curriculum , a s i t throw s int o particularl y shar p relie f 
the processe s tha t exis t fo r thi s purpose . Th e issu e o f cultura l transfe r (an d 
the potential for cultura l erosion tha t is involved in the promotion o f the stud y 
of English ) i s a centra l them e t o th e boo k —  ho w th e Chines e government , 
through th e Ministr y o f Education , ha s handled th e 'foreignness ' o f Englis h 
since 1949 . This book argue s tha t a guiding principle o f selective assimilatio n 
has been applie d t o different degree s at different time s by Chinese authoritie s 
to question s o f international transfe r i n man y fields fo r th e pas t 100  years o r 
more, and has been applied t o the English Language curriculum in the various 
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socio-political an d economi c climate s o f th e differen t phase s o f history sinc e 
1949. 

How has th e rol e an d statu s ascribe d t o Englis h i n th e educatio n syste m 
in China changed ove r time? To answer this question, evidence for th e officia l 
role o f Englis h i s draw n fro m polic y documents , suc h a s thos e relatin g t o 
curriculum; policy actions, such as the setting up of new institutions; and policy 
debates. The questio n o f status is more problematic . In thi s book, attention i s 
given t o bot h th e officia l an d popula r statu s o f English , t o th e relevan t 
weighting give n t o Englis h Languag e stud y i n th e curriculu m o f stat e 
educational institutions , and t o the use o f English i n society . The attribut e o f 
'low' statu s is applied i n this analysis to the statu s of English when stat e polic y 
reflected th e vie w tha t th e cultura l o r politica l threa t o f th e languag e wa s 
greater than th e technological benefits tha t its study might bring. Higher statu s 
is thus attributable when th e balance of state policy was more inclined toward s 
a positiv e vie w o f English . Referenc e wil l als o b e mad e t o popula r attitude s 
towards th e Englis h languag e when thes e see m t o be a t variance with officia l 
attitudes. 

Although th e boo k i s largel y abou t languag e issues , i t als o touche s o n 
political, socia l an d educationa l matter s tha t ar e onl y tangentiall y relate d t o 
the Englis h Languag e curriculu m i n China . Fo r instance , th e analysi s o f th e 
decision-making processe s employe d i n th e variou s curriculu m innovation s 
indicates ho w Chin a ha s handle d th e relation s betwee n th e centr e an d th e 
periphery i n educatio n an d othe r sphere s o f politica l activity . Thi s centre -
periphery tensio n has , historically, been a n importan t facto r i n th e history o f 
Chinese politics , give n th e siz e o f th e countr y an d th e diversit y o f regiona l 
interests an d ethni c backgrounds . 

Major source s o f dat a wer e ke y informant s —  Tan g Jun, Li u Daoyi , Li u 
Jinfang an d Nevill e Grant . Tang Jun ha d bee n involve d i n Englis h Languag e 
curriculum developmen t wit h th e PE P fro m th e earl y 1960 s and , afte r th e 
Cultural Revolution , ha d serve d a s project leade r fo r th e curriculu m reform s 
in 197 8 and 1982 . Liu Daoyi , who ha d bee n involve d i n th e PE P work i n th e 
1960s a s a  consultant , joined th e PE P staf f i n 1977 , and too k ove r a s projec t 
leader fo r th e developmen t o f th e 199 3 curriculum. Li u Jinfang, wh o joined 
in 1977 , was anothe r long-servin g membe r o f staf f a t th e PEP . Another ke y 
informant wa s fro m outsid e th e PE P —  Nevill e Grant , a  textboo k autho r 
working for Longman International , who had been th e principal writer of th e 
textbook serie s fo r th e 199 3 curriculum . I  hav e als o draw n o n m y ow n 
experiences a s a member o f the tea m o f textbook writer s working under Li u 
Daoyi and Grant. 2 

The dat a fro m ke y informant s wer e complemente d b y a n analysi s o f 
textbooks (i n particular), syllabuses, and related curriculum documents , which 
were obtaine d fro m th e PE P an d othe r sources , suc h a s th e archive s o f 
colleagues i n Chin a an d my  own archives . Apple an d Christian-Smit h (1991 ) 
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highlight th e impor tan t rol e o f textboo k i n th e educat io n process , suggestin g 
that, i n general , th e curr iculu m a s exper ience d b y mos t learner s i s define d 
more closel y by textbooks rathe r tha n syllabuse s an d othe r documents . Venezk y 
(1992) a rgue s tha t tex tbook s ar e b o t h cul tura l a n d curr icu la r artefacts , 
possessing a n in ter textual i t y tha t link s t h e m t o the i r an t eceden t s a n d a 
va l ida t ion bes towe d b y var iou s mechan i sms , suc h a s p r o d u c t i o n quali t y 
(binding, design , typography , etc.) , o r b y association wit h th e authorshi p an d 
affiliation o f authors , o r b y implications o f improvement an d currenc y by label s 
such a s 'revise d edi t ion ' . A s a  cultura l artefact , th e na tu r e o f textbook s i s 
circumscribed t o som e exten t b y social , economi c an d technica l conditions , 
such a s contemporar y pr int in g techniques : 

... text s are not simply "delivery systems" of "facts". They are at once the result s 
of political, economic, and cultura l activities , battles, and compromises . The y 
are conceived, designed , and authored by real people with real interests. They 
are publishe d withi n th e politica l an d economi c constraint s o f markets , 
resources and power . And what texts mean an d how they are used are fough t 
over b y communities wit h distinctl y differen t commitment s an d b y teacher s 
and student s a s well. (Appl e an d Christian-Smith , 1991 : 1-2 ) 

As a  curricula r artefact , textbook s reflec t th e in tende d curriculum , a s 
well a s t h e p r o m o t e d pedagog ica l a p p r o a c h e s , e i t h e r expl ic i t (e .g. , 
p resen ta t ions o f concept s t o b e grasped ) o r implici t ( th e n a tu r e a n d 
a r r angemen t o f exercises , fo r example) , an d a  h idde n curriculu m (suc h 
as th e value s an d meaning s o f th e dominan t culture ) (Cherryholmes , 1988 ; 
Venezky, 1992) . I t i s thi s vie w o f textbook s a s reflection s o f pedagogica l 
constructs an d socio-politica l value s tha t form s th e basi s o f th e analysi s o f 
PRC textboo k resource s adopte d i n thi s study . T h e analysi s recognize s tha t 
English Languag e curr iculu m product s ar e shape d b y considerations relatin g 
to thre e component s a t th e leve l o f desig n (adapte d fro m White , 1988) , 
which are : 
• pedagogy : explici t a n d / o r implici t belief s an d practice s fo r teachin g an d 

learning; 
• linguisti c components : grammar , vocabulary , an d languag e skill s (e.g. , 

reading, writing , listenin g an d speaking) ; 
• content : situationa l context s an d topics , includin g politica l an d mora l 

messages. 
Taken individually , bu t especiall y whe n interconnecte d a s a  coheren t whole , 
each c o m p o n e n t contribute s t o a n unders tandin g o f th e na tur e an d rol e o f 
English i n Chin a (Figur e 1.2) . 
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Figure 1. 2 Curriculu m analysi s and China' s English 

Pedagogy 

The pedagogical approach underpinning a  curriculum and it s related textboo k 
resources i s informative a s it shows the orientatio n o f the curriculum toward s 
particular goals . In the case of English Language , the goals might be fosterin g 
the students ' competenc e i n ora l an d writte n Englis h i n orde r t o produc e 
people capabl e o f communicatin g wit h English-speakin g foreigners , o r 
transmitting grammatica l knowledge abou t language t o develop the students ' 
reading skill s i n orde r fo r the m t o gai n acces s t o scientifi c o r technica l 
information. Tabl e 1. 1 (se e p . 10 ) show s th e feature s o f som e o f th e mor e 
common pedagogica l approaches to English Language teaching that have been 
identified i n China and elsewhere. Each is responding to different socia l needs. 
The lac k o f clea r pedagogica l principle s migh t indicat e tha t prioritie s la y 
elsewhere —  politica l indoctrination , fo r example . While explici t statement s 
about pedagog y migh t b e foun d i n th e syllabu s o r teacher' s referenc e book , 
analysis of components such as the nature and role of grammar, and the degre e 
of realism i n th e discours e ca n provid e implici t evidence a s to th e pedagogy . 

The us e o f mor e realisti c o r les s realisti c discours e i n textbook s ca n b e 
associated wit h differen t form s o f Englis h Languag e pedagogy . Th e ter m 
discourse has various connotations, but for th e purposes o f this book, i t is used 
in th e sens e o f a  'naturall y occurrin g stretc h o f language, spoke n o r written ' 
(Carter, 1993 : 22), with som e qualification s a s noted below . Realistic,  a s use d 
in thi s study , refer s t o th e naturalnes s o f th e languag e i n th e discourse , 
irrespective o f its actual origin. Thus a passage written by the textbook autho r 
in the form o f someone else' s diary would be analysed in this study as 'strongl y 



Table 1  1 Prevalen t English languag e pedagogica l approache s (adapte d from Tan g Lixing, 1983 , Larsen-Freeman, 1986 , 
Richards and Rodgers , 1986 , Clark, 1987 , Zhou an d Weng, 1995) 

Name 

Grammar-
Translation 
Method (fro m 
18th century ) 

Structural 
Approach (fro m 
19th century ) 

Direct Metho d 
(from tur n o f 
20th century ) 

Audiohngual 
Method (fro m 
late 1950s ) 

Functional/ 
Notional 
Approach (fro m 
late 1970s ) 

Task-Based 
Learning 
(from 1990s ) 

Eclectic 
Approach 

Focus 

language forms , 
reading an d writin g 

grammar i n context , 
mainly readin g an d 
writing acces s t o 
literature 

communication i n 
context, listening , 
speaking, readin g an d 
writing 

sentence patterns , 
listening an d speaking , 
then readin g &  writing 

communication i n 
context, integratio n 
of listening , speaking , 
reading an d writin g 

holistic an d purposefu l 
communication, 
integration o f listening , 
speaking, readin g an d 
writing 

communication, 
listening, speaking , 
reading an d writin g 
skills 

Pedagogy 

transmission o f knowledge , teacher -
centred, memorizatio n o f grammatica l 
paradigms, translatio n 

transmission o f knowledge , teache r a s 
presenter an d monitor , gramma r focus , 
then creativ e production , us e o f mothe r 
tongue 

teacher- an d student-centred , inductiv e 
learning o f grammar , n o us e o f mothe r 
tongue 

language learn t throug h behaviouris t 
techniques teache r orchestrate s students , 
habit-formation, n o us e o f mothe r tongu e 

language learn t throug h modelling , 
teacher a s manage r an d helper , gramma r 
focus, the n creativ e production , us e o f 
mother tongu e 

learning generi c skill s throug h language , 
student autonomy , teache r a s manage r 
and helper , providin g inpu t a s needed , 
use o f mothe r tongu e 

learning abou t languag e an d generi c skill s 
through language , teache r a s selecto r o f 
strategies, habit-formatio n an d cognitiv e 
learning, us e o f mothe r tongu e 

Curriculum 

linear gradin g fro m wha t 
is thought t o b e simpl e t o 
complex 

linear gradin g startin g 
with wha t i s thought t o b e 
most useful/generahzabl e 

cyclical, experientia l 
learning, gradin g b y 
students' need s an d 
ability 

linear gradin g startin g 
with wha t i s though t t o b e 
most useful/generahzabl e 

linear gradin g startin g 
with wha t i s though t t o b e 
most useful/generahzabl e 

task a s organizing focus , 
based o n students ' needs , 
interests an d abilities , 
grammar an d vocabular y 
support tas k completio n 

grading b y students ' 
needs an d abilit y 

Orientation/Values Syste m 

academic rationalism , acces s t o 
literature an d othe r writte n 
forms o f languag e 

academic rationalism , acces s t o 
the languag e system s 

social an d economi c efficiency , 
communicative competenc e t o 
use languag e i n societ y 

social an d economi c efficiency , 
communicative competenc e t o 
use languag e i n societ y 

social an d economi c efficiency , 
communicative competenc e t o 
use languag e i n societ y 

various socia l an d economi c 
efficiency, socia l 
reconstructionism a n d / o r 
individualism 

various academi c rationalism , 
social an d economi c efficiency , 
social reconstructionis m a n d / 
or individualis m 
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realistic' if the discourse displays the features of a real diary (i n terms of format , 
topics, etc.), even though th e diary was actually pseudo-realistic — i.e. written 
specifically for th e textbook . The research focuses o n the discourse containe d 
in the textbooks , including the printed discours e tha t is intended t o represen t 
spoken language . Strongl y realisti c discours e i s linked t o pedagogie s suc h a s 
the Direc t Metho d tha t stres s communicativ e languag e use . Although ther e 
may b e a  concer n t o develo p students ' accurac y a t a n earl y stage , suc h a 
pedagogy will quickly move to a stronger degree of realism. Other approaches , 
such a s the Structura l Approach, spen d longe r developin g students ' accurac y 
in language use , and s o strongly realistic discourse tend s no t t o be importan t 
until late r in a  course. The correspondence s betwee n various pedagogies an d 
the degre e o f realisti c discours e show n i n Tabl e 1. 2 d o no t impl y tha t th e 
degree o f discours e realis m exist s i n a  precis e one-to-on e relationshi p wit h 
individual view s o f languag e learnin g an d pedagogy . However , i t i s believe d 
that realis m serve s a s a  contributor y indicator , whe n combine d wit h othe r 
evidence, in building up a  composite pictur e of the views of language learnin g 
and pedagog y underpinnin g th e textbooks . 

Table 1.2 Englis h language pedagogy and discourse 
Pedagogy 

Grammar-Translation 
Method 

Direct Metho d 

Audiolingual Metho d 

Structural Approac h 

Functional/ 
Notional Approac h 

Task-based learnin g 

Eclectic Approac h 

Discourse 

realism increase s a s focus move s fro m sentenc e t o whole -
passage leve l 

strong realis m fro m earl y stage s 

weak/medium realism , a s repetition o f structure s ca n b e 
unnatural languag e us e 

weak/medium realis m whe n focu s i s on discret e gramma r item s 

strong realis m fro m earl y stag e when focu s i s o n 
contextualized languag e us e 

strong realis m fro m earl y stag e whe n focu s i s on contextualize d 
language us e 

weak/medium realis m whe n focu s i s on discret e gramma r items ; 
strong whe n focu s i s on contextualize d languag e us e 

The analysis  of realism in discourse hinges upon contextualization . Carte r 
(1993) differentiate s betwee n externa l and interna l context . External contex t 
refers t o the non-linguistic environment in which the discourse is located, while 
internal contex t refers t o the linguistic environment and the inter-relationshi p 
between linguistic components. This study mainly looks at the external context , 
and th e exten t tha t th e non-linguisti c environmen t i s explicit . Fou r guidin g 
questions (an d Q 4 primarily) wer e used : 
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Ql . Ar e th e participant s i n th e discours e an d thei r relationshi p mad e clear ? 
Q2. I s the setting (plac e and time)  o f the communicative even t made evident ? 
Q3. I s the purpos e o f th e communicativ e even t made clear ? 
Q4. I s th e languag e o f th e discours e appropriat e t o th e externa l contex t a s 

defined i n th e answer s t o th e firs t thre e questions ? 

The realis m o f th e writte n an d spoke n discours e i n th e textbook s i s 
analysed o n a  three-point scale : strong, medium an d weak. *  Strong' discours e 
has a  hig h degre e o f realism , whil e 'weak ' discours e show s littl e realism . 
Figure 1. 3 shows the relationship between strong , medium and weak discourse. 
Strongly realistic discourse is , or i s similar to , language o f the rea l world, an d 
comprises sentence s o r utterance s pu t togethe r i n orde r t o achiev e 
communication; weakl y realisti c discours e i s primaril y concerne d wit h 
presenting discret e linguisti c components , suc h a s a  grammatica l structure , 
for th e students to master. The 'medium ' categor y is for discours e tha t is quite 
communication-oriented, bu t th e languag e i s stil l tightl y controlle d (fo r 
example, a  number o f structure s reoccur , bu t no t t o th e exten t a s to rende r 
the discours e a s 'weak') . As with th e analysis  of politica l an d mora l message s 
outlined below, the judgements made regarding discourse are subjective, bein g 
based o n m y experienc e i n textboo k writin g an d languag e teaching . T o 
enhance th e reliabilit y o f th e findings , thre e Englis h Languag e specialist s 
carried ou t a n independen t analysi s o f a  rando m sampl e o f passages . Eac h 
specialist wa s given twenty-fiv e extract s i n tota l take n fro m variou s textboo k 
series. They were aske d t o analys e th e degre e o f realis m o f th e discours e o n 
the three-poin t scale ('weak' , 'medium ' an d 'strong' ) t o validate my construc t 
analysis. I n th e event , th e proces s resulte d i n som e adjustment s t o som e o f 
my judgements. 

s 
FOCUS ON LANGUAGE AS A MESSAGE 

FOCUS ON DISCRETE LINGUISTIC ITEMS 
I 

Weak Mediu m Stron g 

Figure 1.3 Weak , medium and strong discourse as a continuum (adapted from Litdewood, 
1993) 



Introduction 1 3 

Linguistic components 

Linguistic components include grammatical items, vocabulary and functional / 
notional items . Th e selectio n an d organizatio n o f thes e component s ar e 
indicative o f th e view s o f languag e learnin g an d pedagog y tha t influenc e a 
particular serie s (McDonoug h an d Shaw , 1993). For example, the sequencin g 
of grammatica l item s indicate s whethe r suc h item s have bee n controlled , o r 
whether the y have been introduce d randomly . A controlled sequenc e suggest s 
that th e textboo k writer s believ e tha t languag e learnin g require s som e for m 
of progression i n terms of grammatical input , be it linear, cyclical or otherwise . 
A random , uncontrolle d sequenc e ma y sugges t a  naturalisti c immersio n 
approach t o languag e learnin g (suc h a s might b e associate d wit h th e Direc t 
Method) o r mayb e a  lack o f attentio n o n th e par t o f th e textboo k writer s t o 
such pedagogica l aspects . Th e associatio n betwee n Englis h Languag e 
pedagogies an d th e organizatio n o f linguisti c component s i s show n i n 
Table 1.3 . 

Table 1.3 Englis h language pedagogy and linguistic components 
Pedagogy 

Grammar-Translation 
Method 

Direct Metho d 

Audiolingual Metho d 

Structural Approac h 

Functional/ 
Notional Approac h 

Task-based Learnin g 

Eclectic Approac h 

Linguistic Component s 

grammar an d vocabular y initiall y controlled , the n 
dependent o n passag e complexit y 

grammar, vocabular y an d functions/notion s dependen t o n 
context 

grammar an d vocabular y controlled ; functions/notion s 
dependent o n contex t 

grammar an d vocabular y controlled ; functions/notion s 
dependent o n contex t 

functions/notions, gramma r an d vocabular y controlle d base d 
on contex t 

functions/notions, gramma r an d vocabular y controlle d base d 
on contex t 

functions/notions, gramma r an d vocabular y controlle d base d 
on contex t 

The selection of vocabulary items can similarly reflect the attention paid to 
controlled input , which , i n turn , i s indicative o f attentio n t o pedagogica l 
concerns. A simple indicatio n o f thi s i s the numbe r o f new vocabulary item s 
included i n eac h lesson : a  larg e numbe r indicate s a  lack o f control , eithe r 
deliberate or unwitting, and a greater concern for transmitting political or moral 
messages tha n fo r primaril y caterin g t o th e capabilitie s o f student s t o maste r 



14 China' s English : A  histor y o f English i n Chines e educatio n 

the vocabulary . Alternatively , th e n u m b e r o f ne w vocabular y i tem s ma y b e 
indicative o f th e i n t e n d e d pedagogy . Fo r instance , pedagogie s suc h a s th e 
Funct iona l /Not iona l Approac h which feature mor e strongl y realistic discours e 
are less likely to have a high degree of controlled vocabulary, as this would restric t 
the potentia l fo r realism . Funct iona l /no t iona l item s are e lement s o f discours e 
that serv e a  communicative purpose . They range fro m simpl e ut terances , suc h 
as apologizin g o r tellin g th e t ime , t o longe r stretche s o f language , suc h a s 
arranging a  meet ing o r arguing . A wide rang e o f funct ional /not ional i tem s i n 
a textbook serie s would sugges t a s trong orientat ion toward s communica t ion a s 
the mai n goa l of language learnin g and th e Funct ional /Not ional Approach , o r 
o ther simila r methods , a s th e in tende d pedagog y (White , 1988) . 

Content 

For t h e analysi s o f message s i n t h e t ex tbooks , t h e s tud y draw s o n t h e 
categorization {political,  moral  and nil)  o f message s use d b y Ridley, Godwi n an d 
Doolin (1971 ) i n thei r analysi s o f th e mora l orientat io n o f th e se t o f Chines e 
Language reader s fo r pr imar y schoo l student s publishe d i n th e 1960 s pr io r 
to th e Cultura l Revolution . The i r stud y foun d thre e distinc t categorie s o f 
passages: 
1. informationa l passages : often politicized , abou t hygiene , physiology , basi c 

science an d agriculture ; 
2. specificall y indoctrina l passages : mould in g attitude s toward s th e nat ion , 

the CCP , foreign countries , republica n China , an d ofte n containin g issue s 
relating t o socia l an d internat iona l conflict ; an d 

3. behavioura l modell in g passages : anecdotes an d biographie s o f heroe s an d 
their deed s fo r emulat ion . 

Ridley, Godwi n an d Dooli n conclude d tha t th e conten t o f thes e textbook s 
was: 

... clearl y relevant t o a  predominantly agricultura l societ y that i s consciousl y 
attempting no t onl y to transfor m itsel f into a  modern, industria l society , bu t 
also one tha t i s attempting, throug h educatio n o f it s masses, to eradicat e a n 
old socia l orde r an d t o establis h a  ne w societ y base d o n radicall y differen t 
principles, (p . 20 ) 

This involve s a t t en t io n t o bo t h economics-or iente d a n d poli t ics-oriente d 
educat ion. I n th e earl y t o mid-1960s , thi s mean t that : 

[t]he Chinese education syste m is charged with producing citizens to be use d 
in th e modernizatio n o f the stat e with both specifi c level s of expertise an d a 
deep, extremel y persona l commitmen t t o Mao Tse-tung. (pp . 5-6 ) 
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Kwong (1985 ) an d Pric e (1979 ) reache d simila r conclusion s o n th e mora l 
and politica l con ten t s o f late r textbooks . Kwon g examine d textbook s fo r 
Chinese Languag e t h r o u g h o u t th e Cultura l Revolutio n a n d it s immedia t e 
af termath, a n d t race d th e change s i n th e socio-politica l cl imat e tha t ar e 
reflected i n th e passage s i n variou s serie s o f textbooks . Sh e identifie d th e 
abundance o f political conten t (includin g eulogie s o f Chairman Ma o an d anti -
capitalist diatribes ) dur in g time s o f mas s mobilization ; th e mora l message s 
advocating patriotis m an d diligenc e i n study ; an d th e late r a t tent io n (whe n 
political activis m ha d reduced ) t o academi c skill s and a  more realisti c portraya l 
of children' s lifestyle . H e r stud y conclude s tha t analysi s o f language textbook s 
in a  highl y politicize d societ y lik e Chin a ca n revea l who forme d th e dominan t 
l e a d e r s h i p , a s wel l a s ' t h e a s s u m p t i o n s a n d basi s o f C h i n a ' s po l i t i ca l 
infras t ructure , th e cont inui t ie s a n d change s i n h e r politica l cu l tu re , h e r 
leaders ' plan s an d priorities ' (pp . 206-7) . Pric e (1979 ) reviewe d th e content s 
of textbook s i n Chines e Languag e an d Englis h i n term s o f scop e o f material s 
and in tende d pedagogy . Fo r Chines e Language , Pric e note s tha t th e textbook s 
from th e lat e 1950 s have a  carefull y structure d linguisti c syllabus , togethe r wit h 
strong moral-politica l content : 

The conten t o f the textboo k i s serious and moral , with almos t no reference , 
in thos e studied , t o pla y o f an y kind . Pleasur e i s t o b e foun d i n har d wor k 
and i n helpin g othe r people . Happ y childre n mus t si t u p i n clas s an d co -
operate wit h th e teache r i n thei r studies ; wash thei r clothe s an d hel p i n th e 
house; or join i n th e work of harvesting th e crops . Next to earnes t work, th e 
message o f thinkin g o f th e publi c goo d i s pu t ove r . . . . Directl y politica l 
material mainly takes the form o f stories about heroic deeds performed durin g 
the anti-Japanese or civi l wars, or a small number o f stories in which life befor e 
and afte r 194 9 ar e contrasted . Th e mai n messag e i s th e importanc e o f th e 
Communist Party , withou t whic h th e improvement s woul d hav e bee n 
impossible. (Price , 1979 : 122 ) 

Othe r content s includ e moralisti c storie s an d fables ; scientifi c passages ; 
some anti-imperialisti c diatribes , an d biographie s o f grea t figures,  suc h a s 
Lenin o r James Watt . Price' s (1979 ) stud y o f experimenta l Englis h textbook s 
used i n Tianjin i n 196 5 concentrated mor e o n th e pedagogica l aspects , which , 
h e found , wer e in f luence d b y move s toward s ora l l anguag e p r o d u c t i o n 
(Audiolingualism) t o replac e th e forme r emphasi s o n grammatica l rules . Hi s 
later (1992 ) analysi s focuses o n th e moral-politica l message s abou t patriotism , 
socialism an d disciplin e i n textbook s fo r mora l educat io n a t th e beginnin g o f 
the 1990s . H e comment s tha t th e principa l ai m i s t o justify pas t an d presen t 
policies, ra the r tha n prepar in g th e student s fo r th e future . 

T h e political,  moral  a n d nil  categorie s hav e bee n ref ine d i n thi s stud y 
because, i n th e cours e o f th e analysis , i t became clea r tha t no t al l th e message s 
in th e passage s fitted  comfortabl y i n th e thre e origina l categories , an d thes e 
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categories di d no t adequatel y discriminat e betwee n mora l an d politica l 
messages. Fo r example , som e passage s abou t a  'healthy ' lifestyl e (suc h a s 
descriptions o f youn g peopl e risin g early , workin g diligentl y an d helpin g 
others) wer e place d i n th e contex t o f supportin g a  particula r politica l 
movement; others did not have a political connection. The new categorizatio n 
(Table 1.4 ) allow s a distinction t o be made between th e two kinds of message. 
Three majo r categorie s {political,  moral and nil)  an d thre e mino r categorie s 
to distinguis h betwee n differen t genre s o f politica l messag e {attitudes, 
information and role  model) ar e used — although som e passages carry more tha n 
one message , and from mor e tha n one category. For the purposes of this study, 
a moral  message i s defined a s one which promotes a  mode o f social behaviour , 
but which does not have an overt political connotation, while a political message 
is connected t o ideological values. Nil means tha t there i s no obviou s politica l 
or mora l messag e bein g conveyed . T o stud y th e message s i n th e textbooks , 
the analysis identifies discourse  units, which are defined a s any extended stretc h 
of languag e oriente d toward s holisti c communication , suc h a s a  story , a 
dialogue (includin g a  communicative drill) , or a n anecdote . O n occasions , a 
sequence o f closely connected discours e units , such a s a number o f dialogue s 
on a  simila r them e presente d togethe r i n a  lesson , wer e treate d a s a  singl e 
unit fo r purpose s o f analysis . 

Table 1.4 Categorie s for analysing political and moral messages in textbooks 
Category 

Nil 

Moral (M ) 

Political 

Political 
attitudes (Pa) 

Political 
information (Pi) 

Political 
model (Pm) 

Description 

the passag e present s informatio n o r languag e practic e (suc h a s a 
dialogue) wit h n o obviou s mora l o r politica l messag e 

the messag e i s concerne d wit h promotin g mode s o f socia l behaviou r 
(such a s a  health y lifestyle , goo d hygien e o r courtesy) , o r attitude s 
(e.g., throug h fables) , bu t ther e ar e n o obviou s politica l connotation s 

the messag e i s concerned wit h transmittin g 'red ' value s o r socialis t 
ideology b y tryin g t o shap e th e reader' s attitude , b y providin g 
politicized informatio n o r b y projecting exemplar y behaviou r tha t ha s 
its roots i n desirabl e 'red ' value s 

the messag e aim s t o insti l socialis t ideologica l viewpoints , patriotism , 
loyalty t o th e CCP , its institutions an d leaders , o r t o creat e negativ e 
images o f othe r countrie s o r societie s (includin g pre-194 9 China ) 

the messag e provide s informatio n abou t aspect s o f society , suc h a s 
agriculture, industry , scienc e an d technology , an d suggest s tha t ther e 
is a  politica l motivatio n o r lin k t o th e successe s an d achievement s 
identified i n thes e area s 

the passag e provide s example s o f behaviou r b y ordinary peopl e fo r 
emulation a s displayin g appropriat e politica l attitudes ; o r o f 
behaviour b y leaders , fo r creatin g a  positiv e imag e o f thei r thought s 
and deeds , a n d / o r fo r emulatio n 
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The messages were categorized and counted . A predominance o f politica l 
messages in a textbook series , for example , would indicate tha t the curriculu m 
was influence d b y the politicize d climat e o f th e time . As noted above , suc h 
an analysi s i s subjective , s o a  validation exercis e wa s conducte d t o enhanc e 
the dat a reliability . Two specialists , on e i n th e field  o f discourse analysi s an d 
the other in textbook analysis, categorized th e messages in twenty-five passages . 
Their decision s wit h regar d t o th e thre e mai n categorie s (i.e. , 'nil' , 'moral ' 
and 'political' ) full y matche d m y own. There wer e som e minor , insignifican t 
discrepancies ove r th e subcategorizatio n ('politica l attitude' , 'politica l 
information' an d 'politica l model') , but after discussion , a consensus over th e 
in terpre ta t ion o f th e message s wa s reached , an d n o change s t o m y 
classifications wer e deeme d necessary . 

The choic e o f vocabulary i n a  serie s ca n als o reflec t particula r mora l o r 
political messages. To investigate this aspect, the study adopts a word-list drawn 
up b y an American educator , Edwar d L . Thorndike, reprinte d i n Thorndik e 
and Lorge (1944 : 267-74). This word-list identified 1,00 0 mos t commonly used 
words i n textbooks , schoo l readers , th e Bibl e an d Englis h classic s intende d 
for children . Although othe r word-lists exist (e.g. , Van Ek, 1980) , Thorndike' s 
list i s considere d th e mos t appropriate , a s i t wa s used , faute  de  mieux,  fo r 
reference b y th e PE P fro m th e 1950 s unti l th e 1980 s fo r selectin g th e 
vocabulary t o be included i n various series (Liu , 1995) , and a t different level s 
(Dzau, 1990) . The PE P did no t us e th e lis t indiscriminately: othe r word s no t 
on th e lis t wer e include d becaus e o f thei r specifi c cultural , politica l o r 
economic importance. Accordingly, this study identifies thos e vocabulary items 
in textbooks that were not taken from Thorndike' s list . Those extra vocabulary 
items ma y reflec t dominan t influence s o n curriculu m developer s i n th e PE P 
at th e time . For example , th e identificatio n o f a  large numbe r o f vocabular y 
items with politica l meaning s suggest s tha t th e textboo k serie s reflec t a  tim e 
of politicization an d migh t revea l th e mai n politica l theme s promoted a t th e 
time. I n analysin g thi s aspect , th e non-Thorndik e vocabular y item s ar e 
quantified an d a  general estimate of the percentage with political connotation s 
is provided. An exac t figure  canno t be provided , a s connotations ar e context -
dependent: for instance , worker  could be construed in certain contexts as highly 
politically charged , bu t i n other s muc h les s so. 

Time fram e 

The mai n tim e fram e o f th e stud y i s th e perio d afte r th e foundin g o f th e 
PRC, but to understand th e problematic natur e o f English a s a school subjec t 
and th e rational e fo r thi s subject , Chapte r 2  o f thi s book start s i n th e Qin g 
dynasty, a s th e origin s o f th e divers e role s o f Englis h i n Chin a li e i n th e 
Opium Wa r o f 1839-42 . The wa r comprise d a n aggressiv e clas h o f cultures . 



18 China' s English: A history of English in Chinese education 

At tha t time , Britain , seekin g t o ope n u p Chin a fo r trad e b y creatin g a 
market fo r opium , me t resistanc e from th e Chines e government , who viewed 
foreigners a s barbarians (Liao , 1990) . The ensuin g military struggle reveale d 
the technologica l superiorit y o f th e Britis h an d resulte d i n th e signin g o f 
the Treat y o f Nanjin g i n 1842 , which grante d territoria l an d tradin g right s 
to th e British . Thi s defeat , an d th e ensuin g seizur e o f Chines e territor y b y 
Britain an d othe r Wester n power s i n th e followin g decades , wer e majo r 
humiliations. The process of selective assimilation was propounded b y scholars 
in the 'Self-Strengthenin g Movement ' durin g the second half of the nineteent h 
century, with a  view to preserving China' s cultura l heritag e while placing th e 
country o n a n equa l technologica l an d economi c footin g wit h others . Th e 
principle wa s labelled 'Stud y Chin a fo r essence , stud y th e Wes t for practica l 
usage' {zhongxue  weiti, xixue weiyong).  Scholars recognize d tha t thi s principl e 
necessitated th e stud y o f foreig n language s t o gai n acces s t o Wester n idea s 
(Teng and Fairbank , 1979) . The Qin g dynasty , mortally wounded b y interna l 
weakness an d externa l pressures , succumbed . Durin g thi s time , stat e polic y 
gradually opene d th e sluic e gat e fro m ver y restricte d engagemen t wit h th e 
language, whic h avoide d an y for m o f contac t othe r tha n fo r trad e an d 
diplomatic negotiation , t o on e o f controlle d appropriation , whereb y Chin a 
sought t o lear n Englis h i n orde r t o acces s technologica l knowledg e fo r self -
protection. 

The Republica n er a wa s marke d b y effort s t o establis h a  ne w stat e i n a 
less hostil e internationa l environmen t wit h regar d t o English-speakin g 
countries. Th e debat e centre d les s o n ho w t o defea t th e force s o f externa l 
aggression an d o f reform, an d mor e on ho w to preserve the cultural heritage , 
the Chines e essence , i n th e vacuu m create d b y th e overthro w o f th e las t 
emperor. Th e stud y of English was controversial becaus e i t acted a s a condui t 
for th e introduction o f new philosophies, religions and socia l theories . In th e 
event, i t wa s th e synthesi s o f foreig n idea s (Marxist-Leninis t Theory ) wit h 
Chinese philosoph y (Ma o Zedon g Thought ) tha t prevaile d afte r th e traum a 
of th e Anti-Japanes e Wa r (1937-45 ) an d th e civi l war betwee n th e CC P an d 
the Nationalis t Part y — Guomindang,  or Kuomintang  (KMT) . 

Policies o f th e CCP , which too k powe r afte r th e civi l war ende d i n 1949 , 
may be see n a s an extensio n o f th e Self-Strengthenin g Movement . Tw o of it s 
declared aim s were th e endin g o f oppressio n i n Chin a b y foreign countries , 
and th e establishmen t o f a  completely independen t Chines e natio n (Brandt , 
Schwartz an d Fairbank , 1952) . Since 1949 , thes e goal s hav e bee n vigorousl y 
pursued, wit h th e eliminatio n o f foreig n colonie s an d settlements , an d th e 
introduction o f various political and economic programmes to bolster patrioti c 
sent iments an d th e nat ion ' s wealth . However , th e economicall y 
'underdeveloped' natur e o f Chin a ha s mean t tha t th e Englis h languag e stil l 
represents a  conduit fo r acquirin g th e necessar y technologica l expertis e an d 
for fosterin g internationa l trade . Th e foundin g fathe r o f th e PRC , Ma o 
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Zedong, advocate d yang  wei  zhongyong ('le t foreig n thing s serv e China' ) a s a 
key strategy in th e nation' s development , whic h i s in lin e with th e maxi m o f 
the Self-Strengthener s quote d above . O n th e othe r hand , som e element s o f 
the CCP have embraced a t times the anti-foreignis t an d anti-Englis h languag e 
stance tha t i s uneasy abou t th e presenc e o f Englis h Languag e i n th e schoo l 
curriculum: t o them, English bears unsavoury connotations o f capitalism an d 
imperialism, an d embodie s othe r undesirabl e mora l values . Th e conflict s 
between th e pragmatis m o f th e Self-Strengthenin g Movemen t an d th e 
conservatism o f th e isolationist s hav e affecte d th e rol e an d statu s o f Englis h 
Language i n th e schoo l curriculum . 

Five distinc t phase s —  1949-60 , 1961-66 , 1966-76 , 1977-9 3 an d 199 3 
onwards — form th e basis for th e chapter s in thi s book (Chapter s 3  to 7 ) tha t 
analyse th e Englis h curriculu m i n th e post-194 9 period . Each o f these phase s 
was associated with a major initiativ e at the macro-level, such as a drive towards 
modernization, a  radical revolutionar y movemen t o r th e promulgation o f a n 
education policy . Thes e phase s wer e als o marke d b y the publicatio n o f ne w 
syllabuses and/or textboo k resources that differ, i n terms of their content an d 
the processes of curriculum development tha t went into their production, fro m 
those o f th e precedin g phase . Th e fina l chapter , Chapte r 8 , summarizes th e 
trends arisin g from th e stud y and discusse s som e o f thei r implications . 

The book naturally has limitations on it s scope. I have already mentione d 
that the focus i s on th e junior secondar y school curriculum, althoug h passin g 
references ar e mad e t o th e primar y schoo l curriculum , a s well a s th e senio r 
secondary school and various tertiary curricula. Likewise, it is mainly concerne d 
with th e wor k o f th e PEP , a s th e centra l agenc y responsibl e fo r curriculu m 
design and , unti l 1993 , solely responsible fo r producin g textbook s an d othe r 
resources. Since 1993 , and during the Cultural Revolution, other agencie s have 
produced material s on a  regional basis . This study incorporates a n analysi s of 
some aspect s o f th e Englis h Languag e curriculu m tha t operate d durin g th e 
Cultural Revolution, because there was no PEP-developed curriculum availabl e 
at tha t time . Although ther e wa s difficult y i n obtainin g textbook s produce d 
during th e Cultura l Revolution , friend s i n Chin a wer e abl e t o suppl y som e 
incomplete set s that, while not permitting a  full analysis , are sufficient t o allow 
for som e conclusion s t o be drawn . However , fo r th e post-199 3 period, I  hav e 
chosen no t t o stud y th e teachin g material s produce d b y agencies othe r tha n 
the PEP, because o f the dominance and influence o f the PEP series throughou t 
the country . While a  limitation, thi s decision doe s allow for greate r historica l 
coherence i n th e study . Furthermore , thi s stud y i s concerned wit h just two , 
albeit important, aspect s of the English Language curriculu m i n China — th e 
processes o f development , an d th e produc t o f these processe s in th e form o f 
the syllabus and accompanyin g publishe d resources . The question s of school -
based implementatio n o f th e curriculu m an d strategie s o f teachin g an d 
learning actuall y employe d i n th e classroo m ar e no t discusse d i n detail ; no r 
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are issue s concernin g assessment . Thes e importan t question s woul d b e a 
massive undertakin g i n th e vastl y diversified contex t o f China , particularl y i f 
they incorporated a n historica l dimension . 



Notes 

CHAPTER 1 

1. T o distinguish between th e language and the school subject, thi s book uses 'English 
language' fo r th e forme r an d 'Englis h Language ' fo r th e latter . 

2. Detail s of the data collection ar e as follows. Liu Daoyi: 10-13 June 199 4 (informa l 
discussions); 16 August 199 4 (discussion s and tou r of PEP archives); 15 December 
1995 (semi-structure d interview) ; 1 6 December 199 5 (informa l discussion) ; 18 -
22 May 1996 (discussions) ; 22 May 1996 (semi-structure d interview) ; 6 November 
1996 (discussion) ; 3  Apri l 1997 , 2 2 July 1997 , 2 5 Novembe r 199 7 (letter s 
responding t o queries); 1 5 May 1998 (discussion) ; 21 May 1998 (discussion) . Most 
of ou r interaction s wer e i n English . Li u Daoy i als o read an d commente d o n m y 
PhD thesi s tha t form s th e basi s fo r thi s book . Tan g Jun: 1 2 July 199 5 (22-pag e 
memoir an d a  letter , bot h i n Chinese , respondin g t o queries) ; 2 2 Marc h 199 8 
(letter i n English respondin g t o queries) . In both instances , Tang Jun als o liaised 
with Ying Manrong and Fan Ying, clarifying issues concerning the 195 7 curriculum. 
Liu Jinfang: 1 7 Decembe r 199 7 (discussion) ; 1 5 Ma y 199 8 (semi-structure d 
interview). Interaction s wer e conducte d i n Englis h an d Chines e (fo r reiteratio n 
and clarification) . Neville Grant: 18-30June 199 8 (emai l correspondence). Durin g 
our periodica l meeting s ove r mor e tha n te n years , Gran t too k a n interes t i n m y 
study and offered usefu l insight s and lines of investigation. My own reflections o n 
the developmen t o f the 199 3 curriculum were written up as a journal articl e (i.e. , 
Adamson, 1995) . 

CHAPTER 3 

1. Tan g Jun, memoir , 1 2 July 1995 . 
2. I n a  discussion wit h Tang Jun, reporte d i n Tang Jun, letter , 2 2 March 1998 . 
3. Tan g Jun, memoir , 1 2 July 1995 . 
4. I n a  discussion wit h Tan g Jun, reporte d i n Tan g Jun, letter , 2 2 March 1998 . 
5. I n a  discussion wit h Tan g Jun, reporte d i n Tan g Jun, letter , 1 2 July 1995 . 
6. Bibliographica l detail s o f textbook s ar e foun d i n a  separat e sectio n o f th e 

References a t th e en d o f thi s book . 
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7. I n a  discussion wit h Tan g Jun, reporte d i n Tang Jun, letter , 1 2 July 1995 . 
8. Interview , 1 5 December 1995 . 
9. Memoir , 1 2 July 1995 . 

10. Letter , 1 2 July 1995 . 
11. Interview , 1 5 May 1998. 
12. Memoir , 1 2 July 1995 . 
13. Memoir , 1 2 July 1995 . 
14. Serie s Three, Boo k 7  Introduction, p . 2  (i n translation) . 
15. Tan g Jun, letter , 1 2 July 1995 . 
16. Tangjun , letter , 12Jul y 1995 . 

CHAPTER 4 

1. Th e evidenc e fo r thi s chapte r i s mainl y derive d fro m analysi s o f th e textboo k 
resources and the syllabus produced during the phase, and from th e reminiscence s 
of Tangjun, wh o joined th e PEP from Beijin g Foreign Languages Institute in 1960 . 

2. Confirme d b y Tangjun (letter , 1 5 May 1998) an d Liu Daoyi (informa l discussion , 
21 May 1998) . 

3. Memoir , 1 2 July 1995 . 
4. Memoir , 1 2 July 1995 . 
5. Informa l discussion , 2 1 May 1998. 
6. Memoir , 1 2 July 1995 . 
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10. Li u Jinfang, interview , 1 5 May 1998. 
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1. Interview , 1 5 May 1998. 
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7. Tangjun , letter , 2 2 March 1998 . 
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Daoism 2 7 
Darwin, Charles 2 9 
Dazhai (Tachai ) 116 , 12 4 
defence 74 , 129 , 135 . See  also  Fou r 

Modernizations 
'democratic centralism ' 5 , 10 5 
Deng Xiaoping 79 , 110, 129-31,134,149 , 

155-6, 167 , 168 , 198 , 199 , 202 , 203 , 
206, 20 7 

Deng Yanchang (Fran k Tang) 151,17 2 
Denver, John 12 9 
descriptions o f life in other countrie s 16 , 

39, 48 , 50, 62 , 72, 75, 90, 92, 99, 103 -
4, 126 , 129 , 136 , 145 , 146 , 147 , 148 , 
166, 167 , 168 , 184, 19 0 

detente 37, 110 , 127 , 19 9 
development process 3 , 4, 5, 6, 7, 19,196, 
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197, 199-201 , 202, 204, 205, 207-9. See 
also curriculum development , Serie s 
One, Serie s Two , Serie s Three , Serie s 
Four, Serie s Five , Cultura l Revolutio n 
series, Serie s Six , Serie s Seven , Serie s 
Eight 

Dewey, John 2 9 
dialogues 16 , 43, 44, 46, 47, 57, 69, 70, 85, 

86, 88 , 89 , 98 , 99 , 102 , 111 , 114 , 115 , 
122, 133 , 136 , 138 , 139-40 , 152 , 155 , 
158, 160-1 , 162-3 , 165 , 171 , 182, 183, 
185, 20 5 

diligence, see  'healthy' lifestyl e 
diplomacy 18 , 22, 26, 27, 31, 37, 39, 135, 

75,95 
'ping-pong' 11 0 

diplomatic posting s 2 6 
Direct Metho d 10 , 11 , 13, 68 
discourse 9-12 , 14 , 17 , 204 , 206 . See  also 

Series One , Serie s Two , Serie s Three , 
Series Four , Serie s Five , Cultura l 
Revolution series , Serie s Six , Serie s 
Seven, Serie s Eigh t 
units 1 6 

Disneyland 12 9 
DongWeijun 13 3 
drills 16 , 46 , 89 , 99-100 , 111 , 115 , 116 , 

118, 119 , 133 , 138 , 139-41 , 142 , 144 , 
145, 152 , 156 , 158 , 160-1 , 162 , 174 , 
183, 18 6 

DVDs 19 3 

early rising, see  'healthy' lifestyl e 
Eclectic Approac h 10 , 11 , 13 , 116 , 118 , 

142, 171 , 186, 187 , 198 , 199 , 20 4 
economic blockad e 3 6 
economic modernization 4,110,130,131 , 

133, 134 , 149 , 150 , 152 , 171 , 198, 201 , 
207 

Edison, Thoma s 147 , 154 , 162 , 166 , 184 , 
185 

Educational Boo k Fai r 17 6 
Eighth Rout e Army 16 6 
Empress Dowager , see  Cixi 
England 51 , 62, 16 6 
English acros s th e curr iculum , see 

bilingual educatio n 
English classic s 1 7 

English Curricula Criteria for Junior Secondary 
Schools 39 

English fo r Specifi c Purpose s (ESP ) 13 1 
English languag e 

1949-60 35-6 , 40 , 48, 75- 6 
1961-66 79 , 95, 10 5 
1977-93 130 , 133 , 135-7 , 148 , 150 , 

152, 15 6 
1993 onward s 169-70 , 171 , 173, 195 -

6 
appropriation b y China 195-6 , 207- 9 
desirable natur e 3 , 27 , 135-6 , 156 , 

169-70, 171 , 173, 195-6, 207 , 20 8 
during th e Cultura l Revolutio n 108 -

11, 112 , 114 , 122 , 12 7 
'foreignness' o f 6 
growth 3 , 
in imperia l Chin a 2 , 18 , 32 
in Republica n Chin a 32- 3 
literacy 92 , 100 , 10 5 
nature 9 , 
oracy 92 , 100 , 105 , 142 
problematic natur e 2 , 4, 6, 17-20 , 27, 

30, 32,108,110,112, 127,130 , 195 -
6, 207 , 20 8 

role an d statu s 1 , 2, 3, 7, 8, 17-20 , 21, 
22, 29, 32-3, 79, 105,109, 110 , 111, 
114, 122, 127, 130, 133, 135-6, 137, 
150, 152 , 156 , 169-70 , 171 , 173 , 
195-6, 19 8 

English Languag e curriculu m 
1949-60 35-7 8 
1961-66 79-10 6 
1977-93 129-6 8 
1993 onwards 169-9 3 
construction o f 'official ' Englis h 3-4 , 

207-9 
during th e Cultura l Revolutio n 107 -

28. See  also  Cultura l Revolutio n 
series 

experimental curriculu m o f 1960 , see 
Series Thre e 

in imperia l Chin a 2 8 
in Republica n Chin a 30 , 32-3 3 
of 1957 , see  Series On e 
of 1960 , see  Series Two 
of 1963 , see Series Five 
of 1978 , see  Series Six 
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of 1992 , see  Series Seve n 
of 1993 , see  Series Eigh t 
ten-year schooling curriculum o f 1961 , 

see Series Fou r 
English name s 3 6 
English-speaking countrie s 1 , 9 , 18 , 31, 

36, 40, 96, 105 , 128, 15 8 
Europe 22 , 26, 170 , 17 6 
exemplary behaviour , see  messages , 

political an d mora l 
exercises 8 , 39 , 42, 45, 46, 47, 54, 56, 59, 

68, 69 , 70 , 86 , 89 , 98 , 111 , 115 , 116 , 
118, 133 , 138, 139, 141, 142, 144, 152, 
160, 162 , 162 , 174 , 175 , 181, 182, 183, 
186 

experimental school s 66 , 76 
'expert', see  'red an d expert ' 
experts, see  role o f agencies , Serie s One , 

Series Two, Serie s Three , Serie s Four , 
Series Five, Cultural Revolution series , 
Series Six , Series Seven , Serie s Eigh t 

fables 15,16 , 48, 72, 90,94,135,136,147, 
162, 165 , 205 

Fadeyev 7 2 
famine 3 7 
Fan Shou-kan g 3 0 
Fan Ying 40,41,20 0 
farmers, see  peasants 
features o f Englis h Languag e 

curriculum 5 , 195-209 . See  also  Series 
One, Serie s Two , Serie s Three , Serie s 
Four, Serie s Five , Cultura l Revolutio n 
series, Serie s Six , Serie s Seven , Serie s 
Eight 

Feng Guai-fe n 23 , 25, 26 
films 39 , 31 , 196 
Five Principles of  Peaceful Coexistence 37 , 95 
'Follow Me' 131 , 150, 17 7 
foreign colonie s an d settlement s 18 , 22 
foreign language s 2 , 29, 30, 32, 35, 36, 65, 

66, 79 , 97, 99, 108 , 115, 132, 135, 136, 
141, 156 , 172 , 173 , 196 
as 'baromete r o f modernization ' 4 
history in Chin a 2,21,2 5 
Mao Zedong' s view 10 9 
utility t o Chin a 18 , 25, 27, 30, 36 , 95, 

156, 173 , 196 

formulaic expressions , see  l inguisti c 
components 

Four Modernization s 129 , 170 , 19 9 
Fragrant Hill s 13 4 
Franklin, Benjami n 18 3 
French Languag e 13 2 
functional/ notiona l items , see  linguistic 

components 
Functional/Notional Approac h 10 , 11 , 

13, 14 , 152 , 160 , 162 , 163 , 172 , 182 , 
183, 198 , 203, 204 

Galileo 14 7 
Gang o f Four 110,124 , 12 8 
'garbage can ' model , see  curr iculu m 

development 
generic skill s 1 0 
genesis o f curriculu m chang e 5-6 , 198 , 

199, 201 , 207-9. See  also Series One , 
Series Two , Serie s Three , Serie s Four , 
Series Five, Cultural Revolution series , 
Series Six , Series Seven, Serie s Eigh t 

'Global Teaching ' 179,18 7 
globalization 169-70 , 202 , 203, 206 
Gorky 7 2 
grammar. See  also linguisti c components , 

grammatical item s 
rules 15 , 40, 42 , 86 , 140 , 172 . See  also 

grammatical accurac y 
teaching o f 10 , 38 , 45, 56, 86 , 97 , 98, 

138, 140-1 , 157 , 158 , 179-80 , 186 . 
See also  Grammar-Translat io n 
Method 

Grammar-Translation Metho d 10,11 , 13 , 
38, 42, 45, 46, 56, 59, 65, 69, 75, 81, 86, 
88, 93, 99,100, 111 , 115,116,118,119, 
133, 138 , 139, 141, 142, 152 , 157 , 160 , 
162, 163 , 170, 187 , 197 , 203, 204 

grammatical accurac y 11 , 38, 41 , 46, 47 , 
203 

grammatical items . See  also  linguisti c 
components 

sequencing 10 , 13, 38, 42, 47, 59, 75, 89, 
102, 111 , 118, 120, 133 , 142, 152 , 183, 
205 

gramophone record s 39 , 99 
Grant, Nevill e 7 , 177, 178 , 181 , 182, 184, 

188, 190 , 20 4 
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Great Educatio n Debat e 11 0 
Great Leap Forward 37 , 53, 80, 103 , 112, 

119, 120 , 126 , 127 , 19 6 
Great Proletarian Cultura l Revolution , see 

Cultural Revolutio n 
GuangFangyan 2 5 
Guangdong 17 3 
Guangxu 2 8 
Guangzhou (Canton ) 22-3 , 25, 26, 17 8 
Guomindang, see  Nationalist Part y 

habit-formation 10 , 89,100, 138 , 141, 142 
Haidian Distric t 15 5 
Hale, Nathan 147 , 154 , 16 6 
Halliday, Michae l 17 2 
handwriting 58 , 93, 96, 99, 118, 134, 136, 

137, 157 , 158 , 174, 17 5 
Harlem Globetrotter s 12 9 
'healthy' lifestyle 15,16 , 38, 48, 49, 62, 75, 

92, 123 , 137, 20 5 
helping others , see  'healthy' lifestyl e 
heroes 14 , 15 , 44, 51, 60, 70, 72, 74, 104, 

126, 14 7 
hidden curriculu m 8 
Hill, Joe 92 , 154 , 166 , 16 7 
Hill, Si r Rowland 14 7 
Himalayas 3 1 
Ho Ch i Min h 103 , 104 
Hong Kon g 17 8 
Hong Mao Tong  Yong Fan Hua  (Commo n 

Foreign Expressions of the Red-Haire d 
People) 23,2 4 

Hsiang Hsiu-l i 7 2 
HuYaobang 13 1 
Hua Guofen g 126 , 129 , 135 , 144 , 147 , 

148, 149-50 , 155 , 167 , 18 8 
Huainan 7 0 
Hubei 27 , 17 9 
human resourc e development 4 , 129, 197 
Hunan 2 7 
Hundred Day s Reform 2 7 
Huxley, Thomas 2 9 
hygiene, see  'healthy' lifestyl e 

illustrations 55 , 83,138,152,156,181,182 
Imperial Cour t 21 , 27, 28, 32 
imperial syste m 2 , 22, 32, 208 
imperial time s 1 , 21-9, 32 

imperialism 19 , 25, 32, 36, 79, 92, 95, 99, 
103, 104 , 108 , 123 , 127 

imperialists 1 , 2, 72 
India 3 1 
individualism 1 0 
indoctrinal passages, see messages, political 

and mora l 
industrial expansio n 37 , 75 
industrial relation s 146 , 14 7 
Industrial Revolutio n 2 2 
industrial societ y 1 4 
industrialized nation s 29 , 31, 32 
industry 16 , 37, 75,108,129,135, 196 . See 

also Four Modernization s 
informational passages , see  messages , 

political an d mora l 
Inner Mongoli a 17 9 
Intellectual Revolutio n 22 , 30 
intellectuals 25 , 108 , 12 7 
intended pedagogy , see  pedagogy 
intensive stud y (Jin  du) 68-9 , 98, 11 6 
International Phonetic Alphabet (IPA) , see 

phonetic symbol s 
International Women' s Conferenc e 16 9 
internationalism 123 , 135 
Internet 130 , 16 9 

web-based resource s 19 3 
websites 19 6 

interpreters 23 , 26, 36 , 40, 41, 130, 16 9 
intertextuality 8 , 119 , 127 , 15 2 
isolationists 1 9 

Japan 28 , 32, 17 0 
aggression 28 , 31, 32, 35 
system o f educatio n 2 8 

Japanese Languag e 28 , 132 , 17 0 
Jiang Qin g 110 . See  also Gang o f Fou r 
Jiangsu 112 , 17 3 
Jiangxi 2 7 
Jinan 13 4 
Jingshan Secondar y Schoo l 15 6 
Johnston, Reginal d Flemin g 2 9 
journalists 32 , 12 9 
journals 6 , 26 , 31, 205 
Jung Chan g 5 1 
Junior Englis h fo r China , see  Series Eigh t 
junior secondar y school s 37 , 39 , 40 , 41, 

55,66,82, 114 , 131 , 173, 195 



Index 23 3 

Kairov, LA 40-1 , 45-6, 203 , 204 
five step s pedagog y 38 , 46 , 185 , 198 , 

203 
Kang Shen g 5 3 
key informants 7 , 11 4 
Khrushchev, N . 53 , 79 
Korchagin, Pave l 7 0 
Korea 53 , 60, 12 4 

Korean Wa r 12 6 
North Kore a 17 9 

Kuomintang (KMT) , see  Nationalist Part y 

land refor m 3 5 
landlords, see  landowners 
landowners 35 , 61, 71, 84, 12 4 
language skill s (i.e. , reading , writing , 

listening an d speaking ) 8 , 10 , 39 , 67 , 
68, 69 , 99, 132 , 141 , 172, 17 4 

last Empero r o f China , see  Pu-Yi Aisi n 
Guoro 

Lei Feng 12 3 
Lenin, VI . 15 , 61, 94, 113 , 115,116 , 126 , 

134, 135 , 15 3 
Li Dazhao 16 7 
Liju-mien 3 0 
Li Yang 169-7 0 
Liberation Army Daily 10 7 
Lin Bia o 107 , 110 , 124 , 129 . See 

also 'Criticiz e Li n Biao , criticiz e 
Confucius' 

linear sequencin g 10 , 13 , 38, 42 , 46 , 47, 
59, 65 , 75, 81, 85, 102 , 18 6 

Linguaphone 9 9 
linguistic component s 8 , 9 , 11 , 12, 13-4 , 

17, 38 , 42 , 44 , 203 , 204 , 205 . See  also 
Series One , Serie s Two , Serie s Three , 
Series Four , Serie s Five , Cultura l 
Revolution series , Serie s Six , Serie s 
Seven, Serie s Eigh t 

'linguists', see compradores 
listening skills , see  language skill s 
Liszt, Franz 139 , 16 6 
literature 10 , 29, 42, 90, 98, 107 , 13 0 
Little An 103- 4 
Liu Daoy i 7 , 47 , 84 , 100 , 126 , 132 , 134 , 

151, 172 , 176 , 177 , 178 , 179, 180 , 181, 
182, 183 , 184, 188 , 189 , 200 

LiuHu-lan 7 2 

Liu Jinfang 7 , 54, 132,133, 134, 135, 142, 
144, 147 , 151 , 155, 205 

Liu Shaoq i 79 , 188 
Liu Wen-hsueh 60- 1 
LiuYan 13 3 
Liu Zhaoy i 179 , 18 7 
Lo Sheng-chiao 53 , 55, 60, 66, 72,113 126 
London 6 6 
Long Marc h 71 , 135, 14 5 
Longman Internationa l 7 , 177 , 19 2 
Loushan Pas s 7 4 
Lu Tingy i 7 9 
LuXun 12 3 

Macau 22 , 26 
MacLaine, Shirle y 12 9 
magazines 135 , 146 
Manchu bannerme n 2 6 
Mao Tse-tung, see  Mao Zedon g 
Mao Zedon g (Chairma n Mao , Ma o Tse -

tung) 14 , 15 , 18-9 , 43-4 , 48 , 49 , 53 , 
55, 61 , 62, 72 , 74 , 79 , 84 , 91 , 94, 99 , 
107, 108 , 109, 110 , 111 , 112, 113 , 115, 
116, 118 , 122 , 124 , 126 , 127 , 128 , 129, 
131, 135 , 136, 144 , 147 , 150 , 167 , 188, 
199, 20 7 

Mao Zedon g Though t 18 , 112 , 114 , 122 , 
123 

Maoists 109 , 110 
Marx, Kar l 115 , 116, 124 , 12 6 
Marxist-Leninist Theory 18,136,141,145 , 

148 
mass education 35 , 130 , 151 , 170, 17 1 
mass entertainment 3 1 
mass media 31 , 145, 196 , 20 4 
mass mobilization 15 , 109, 110 , 12 7 
masses 14 , 25, 32, 107 , 11 2 
mathematics 21 , 25, 29, 6 3 
May Fourth Movemen t 3 0 
medicine 2 9 
memorization 10 , 38, 45, 59, 81, 86, 141, 

203, 20 7 
Mencius 2 7 
messages, politica l an d mora l 9 , 12 , 13 -

8, 206 , 207. See  also Series One , Serie s 
Two, Serie s Three , Serie s Four , Serie s 
Five, Cultural Revolution series , Series 
Six, Series Seven , Serie s Eigh t 
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Middle Eas t 17 7 
military affairs 75 , 108 
Ministry o f Educatio n 3 , 4, 6 , 36 , 37 , 39, 

54, 60, 65, 82, 92,106, 111 , 131-2, 150, 
170 

Ministry of Foreign Affair s 4 0 
missionaries, see  Christian missionarie s 
missionary schools , see  Christia n 

missionaries 
modernization 4 , 14,  19 , 22, 25, 32, 110 , 

129, 130 , 131 , 133, 134, 149 , 150 , 152, 
156, 171 , 195, 198, 199, 201, 202, 203, 
207. See  also Four Modernization s 

Mongols 2 1 
Monroe, Pau l 2 9 
moral educatio n 15 , 81 , 126 , 157 , 173 , 

184, 190 . See  also messages, politica l 
and mora l 

mosuo (groping , muddlin g through ) 5 , 
204 

mother tongu e 10 , 45, 110 , 157 , 18 6 
literacy 3 5 

music 147 , 19 6 

Nanjing (Nanking ) 27 , 29, 116 , 13 4 
Treaty of 18,2 3 

National Conferenc e o f Labou r Heroe s 
74 

National Cultura l an d Educat iona l 
Conference 80- 2 

National Evaluatio n Commit te e o f 
Primary an d Secondar y Schoo l 
Textbooks (NECPSST ) 172 , 180 

nationalism 29 , 33. See also patriotism 
Nationalist Part y —  Guomindang,  o r 

Kuomintang (KMT)  18 , 29-32, 35 , 36, 
74 

Nationalistic Education and the Movement for 
the Abolition of English in  the  Elementary 
School 30 

nation-building 35 , 17 0 
neo-Confucian educatio n 2 8 
'New Concept English ' 178- 9 
'New Cultural Movement ' 29-3 0 
New York 12 9 
newspapers 26 , 31, 63, 109, 141 , 146 
night schoo l 61 , 130, 13 1 
Nine-Power Treaty 3 1 

Nine-Year Compulsor y Educatio n La w 
170 

Ningpo 2 6 
Nixon, Richar d 110 , 130 , 19 7 
nobility 21 , 27, 31, 32 
non-aligned countrie s 37 , 75 
non-Thorndike words , see  Thorndike , 

Edward L . 
North Korea , see  Korea 

Ohana Foundatio n 19 3 
Olympic Game s 3 , 169 , 19 4 
On the Adoption of Western Knowledge 23 
Open Doo r Polic y 2 , 130 , 150 , 156 , 167 , 

169, 170 , 171 , 173, 199, 20 1 
open syste m o f curriculum development , 

see curriculum developmen t 
Opium War s 1 , 17-8 , 23, 26, 2 7 
organization o f textbook conten t 10 , 13-

4. See also Series One, Series Two, Series 
Three, Series Four, Series Five, Cultural 
Revolution series , Serie s Six , Serie s 
Seven, Serie s Eigh t 

Ostrovsky, Nikolai 7 0 

Paris 17 6 
part-study, part-labou r school s 5 3 
part-time stud y 13 1 
patriotic educatio n 30 , 90, 103 , 17 3 
patriotism 15 , 16 , 38 , 60 , 63 , 166 , 170 , 

173, 18 8 
Pearl Harbo r 3 1 
Pearl Rive r 4 9 
peasants 25 , 27, 35, 43, 44, 49, 51, 61, 72, 

91,92, 109 , 110 , 11 2 
pedagogical experiment s 5 , 80 , 99 , 173 -

4, 178 , 200-1, 20 4 
pedagogy 2 , 3 , 5 , 6 , 8 , 9-14 , 15 , 195-9 , 

200, 201 , 203 , 204 , 205 , 207 . See  also 
Series One , Serie s Two , Serie s Three , 
Series Four , Serie s Five , Cultura l 
Revolution series , Serie s Six , Serie s 
Seven, Serie s Eigh t 
implemented 19-2 0 
prior t o 195 7 3 9 

Peking Universit y 10 9 
pendulum theor y 4 , 19 9 
PengDehuai 7 9 
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People's Communes 37 , 49, 53, 61, 91, 92, 
103, 109 , 122 , 124 , 12 6 
Erh-lung-lu People' s Commun e 91- 2 

People's Educatio n Pres s (PEP ) 3 , 4 , 7 , 
19, 37 , 38 
and vocabulary 1 7 
role i n curriculu m developmen t 5-7 , 

19, 195 , 197 , 199-204 , 208 . See  also 
role o f agencies, Series One, Serie s 
Two, Serie s Three , Serie s Four , 
Series Five , Cultura l Revolutio n 
series, Serie s Six , Serie s Seven , 
Series Eigh t 

People's Liberatio n Arm y (PLA ) 62 , 91, 
108, 12 6 

philosophers 2 
phonetic symbol s 68 , 89 , 102 , 115 , 133 , 

134, 138 , 148 , 152 , 158 , 160, 163 , 175 
phonetic transcription s 47 , 58 , 59 , 115 , 

143, 16 4 
phonetics 38 , 47, 56, 81, 83, 85, 86, 89,98, 

100, 115 , 118 , 136, 137 , 138, 141, 143 , 
148, 16 4 

Pi Lin  Pi  Kong,  see  'Criticize Li n Biao , 
Criticize Confucius ' 

pidgin Englis h 22 , 2 3 
pluralistic syste m o f curr iculu m 

development , see  curr iculu m 
development 

poems 69 , 70, 72 , 74, 90, 100 , 136 , 14 8 
political tract s 38 , 66, 76, 94, 99, 10 3 
Portugal 2 2 
Potala Palace 6 2 
primary school s 3 , 65, 132 
private tutelag e 3 
production qualit y 8 . See  also Series One , 

Series Two , Serie s Three , Serie s Four , 
Series Five, Cultural Revolution series , 
Series Six , Series Seven , Serie s Eigh t 

production quality , 8 . See  also Series One , 
Series Two , Serie s Three , Serie s Four , 
Series Five, Cultural Revolution series , 
Series Six , Series Seven , Series Eigh t 

Progressivism 2 9 
pronunciation 38 , 41, 42, 46 , 47 , 68 , 93, 

95, 96 , 100 , 118 , 134 , 137 , 139 , 141 , 
152, 154 , 157 , 158, 175, 186 

propaganda 30 , 50, 145 , 198 , 201 

publishers 
regional 19 , 111, 172, 180 , 192 , 19 8 
See also People's Educatio n Pres s 

Pu-Yi Aisi n Guor o (las t Empero r o f 
China) 2 , 18 , 28-9 

Qing dynast y 17-8 , 21-9, 32 , 20 7 
Quin, Mik e 14 5 

radio 15 4 
lessons 13 1 
stations 14 6 

reading skills , see  language skill s 
realism, see  discourse realis m 
recitation 46 , 59 , 69 , 70 , 86 , 96 , 99, 100 , 

137, 141 , 175 
'red and expert ' (hongyu  zhuan)  6,14,16 , 

76, 95,106,131,135,137,149,197, 20 8 
Red Army 12 3 
Red Guard s (hong  weibing) 1, 107- 9 
'red', see  'red an d expert ' 
Regulations of Primary and Middle Schools 2 8 
religion 2 , 1 8 
Republic o f China 2 9 
Republican er a 14 , 16, 18, 22, 29-31, 32 -

3, 13 0 
revolution (1911 ) 28 , 29 
revolution (1949 ) 2 , 4, 15 , 18, 29, 33, 35, 

39, 71 , 72, 124 , 126 , 145 , 207 
Ricci, Matteo 2 1 
role model , see  messages, politica l an d 

moral 
role of agencies 5 , 19, 199-202, 207-8. See 

also Serie s One , Serie s Two , Serie s 
Three, Series Four, Series Five, Cultural 
Revolution series , Serie s Six , Serie s 
Seven, Serie s Eigh t 

Roman Empir e 2 1 
Romanov, AA. 7 4 
Roosevelt, Franklin D . 31- 2 
Russell, Bertran d 2 9 
Russia 21 , 196 . See  also Union o f Sovie t 

Socialist Republic s 
Russian Languag e 35 , 36 , 37 , 39 , 40 , 75, 

79, 117 , 130 , 132 , 17 0 

Schall, Adam 2 1 
school-based implementatio n 19-2 0 
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science fiction  19 0 
science 3 , 14, 15, 21, 22, 63, 68, 79, 95, 97, 

99, 122 , 136 , 145 , 147 , 154 , 156 , 171, 
174, 184 , 198 , 205 
and technolog y 2 , 9, 16, 22, 26, 27, 36, 

37, 79 , 95, 129 , 133 , 135 , 136 , 198 . 
See also Four Modernization s 

seaboard area s 3 5 
Selected Works  of Mao Tse-tung  66 
selective assimilation 6 , 18 , 21, 27-9, 195, 

177, 192 , 204 
Self-Strengthening Movemen t 2 , 18 , 19 , 

25, 28 , 35, 204, 208 
senior secondary school 19 , 28, 39, 65, 67, 

68,69,83, 106 , 114 , 132 , 15 0 
sentence pattern s 10 , 89 , 115 , 118 , 119 , 

158, 160 , 188 , 12 5 
sequencing, see  cyclica l sequencing , 

grammatical items , linear sequencin g 
Series Eight (1993 ) 170-93 , 197 , 200 

antecedents 18 5 
content 173 , 188-9 2 
development process 171,172-3,176 -

81, 187 , 192 , 204 
discourse 171 , 182,183-5, 188-92 , 204 
features 171 , 198 
genesis 170- 1 
intended pedagog y 171 , 174 , 177-9 , 

180, 181 , 183- 7 
linguistic component s 171 , 173 , 174 -

6, 180 , 182, 183-4, 185-8 , 191, 192, 
204 

messages, politica l an d mora l 171 , 
188-92, 20 6 

organization 171 , 182, 183 , 185- 7 
production qualit y 18 1 
resources 171 , 179-80, 181-2 , 19 2 
role of agencies 171,172 , 176-81 , 192 , 

200, 202 , 20 4 
syllabus 171 , 172, 173-6 , 19 2 

Series Five (1963 ) 79-80 , 92-104, 105-6 , 
113, 134 , 135 , 153-4, 197 , 200 
antecedents 9 4 
content 93 , 94-5, 102-4, 105 , 127,138 
development proces s 92-7 , 105- 6 
discourse 81 , 94, 96-7, 98-101, 102- 4 
features 81 , 198 
genesis 81 , 92 

intended pedagog y 81 , 93-4, 95 , 97 , 
98-101, 105 , 106, 118 , 119 , 12 7 

linguistic component s 81 , 92, 93 , 94 , 
95-6, 98-101 , 102 , 14 7 

messages, politica l an d mora l 81 , 97, 
102-4, 105 , 106, 147 , 206 

organization 81 , 92, 94 , 98 , 102 , 105 , 
119, 127 , 138 , 16 0 

production qualit y 9 7 
resources 81 , 93, 97, 10 5 
role o f agencie s 81 , 92-7, 105-6 , 172 , 

200, 20 2 
syllabus 79 , 81 , 92, 93 , 94-7, 99 , 100 , 

105, 13 6 
Series Fou r (ten-yea r schoolin g 

curriculum, 1961 ) 80-92 , 93-4,105-6, 
113, 126 , 149 , 153-4 , 197 , 200 
antecedents 83- 5 
content 90-2 , 10 5 
development proces s 81 , 82-3 , 93 , 

105-6 
discourse 81 , 85-9, 90-2, 10 6 
features 81 , 198 
genesis 80-2 , 19 9 
intended pedagog y 81 , 85-9, 99 , 100 , 

105, 106 , 119 , 141 , 142, 16 2 
linguistic component s 81 , 83, 85 , 88 , 

89-90, 92 , 98, 99, 102 , 106 , 14 2 
messages, politica l an d mora l 81 , 84, 

90-2, 102-3 , 105 , 106, 206 
organization 81 , 85-6, 102 , 105 , 119 , 

142, 148 , 160 
production qualit y 8 3 
resources 81 , 82-3, 105 
role o f agencie s 81 , 82-3, 84 , 105-6 , 

172, 20 2 
syllabus 81 , 82-3, 85, 105- 6 

Series On e (1957 ) 39-53 , 54 , 55, 65, 63, 
66, 67 , 83-4, 113 , 126, 197 , 199 , 200 
antedecents 4 0 
content 40 , 41, 42, 48-53, 54 , 7 6 
development process 38 , 39-42, 63, 76 
discourse 38 , 48, 88, 
features 37-8 , 120 , 19 8 
genesis 38 , 39, 63, 76 
intended pedagog y 38 , 40 , 42-6 , 76 , 

86, 11 9 
linguistic components 38 , 41, 46-7, 52, 
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54, 59-60 , 65 , 71 , 83, 89, 120 , 142 , 
144 

messages, politica l an d mora l 38 , 60 , 
62-3, 76 , 90, 92, 102 , 206 

organization 38 , 42, 54, 56, 65, 83,119, 
142, 18 3 

production qualit y 41-2 , 5 5 
resources 38 , 76 
role of agencies 38 , 54, 63, 65, 76, 202 
syllabus 38 , 39, 41 

Series Seve n (1982 ) 150-67 , 168 , 178 , 
185, 197 , 200 
antecedents 152- 4 
content 152-5 , 157 , 165- 7 
development process 151 , 152-3, 155, 

200 
discourse 152 , 154-5 , 157 , 158 , 159 , 

160-3, 165- 7 
features 19 8 
genesis 150-1 , 15 2 
intended pedagog y 152 , 156 , 157-63 , 

168, 172 , 19 9 
linguistic components 151-2,156,157 , 

158, 159 , 160- 5 
messages, politica l an d mora l 152 , 

165-7, 168 , 199, 206 
organization 152 , 157 , 158 , 160 , 16 3 
production qualit y 15 6 
resources 152 , 155 , 15 6 
role o f agencie s 151 , 152 , 168 , 172 , 

200, 20 2 
syllabus 152 , 155-6 , 15 7 

Series Si x (1978 ) 131-50 , 151 , 152-3 , 
154-5, 157 , 168 , 197 , 200 
antecedents 134- 5 
content 134-5 , 136 , 137 , 138 , 144-7 , 

149, 154- 5 
development process 131 , 132, 133-5, 

148-9 
discourse 133 , 134 , 136 , 137 , 138-40 , 

141, 144-8 , 154- 5 
features 133 , 198 
genesis 131-2 , 133 , 148 
intended pedagog y 133 , 137 , 138-42 , 

149, 160 , 162 , 168 , 205, 207 
linguistic component s 133 , 134 , 136 -

7, 138-44 , 147 , 160 , 16 3 
messages, political and moral 133,134 , 

144-7, 150 , 165, 167, 168, 205, 206, 
207 

organization 133 , 134 , 138 , 142 , 142 -
4, 149 , 160 , 16 3 

production qualit y 13 7 
resources 133 , 137 
role of agencies 132 , 133-4, 142 , 148-

9, 168 , 172, 202 
syllabus 132 , 133 , 134 , 135-7 , 142-4 , 

148, 14 9 
Series Thre e (experimenta l curriculum , 

1960) 65-77 , 80 , 83 , 84 , 85 , 97 , 113 , 
119, 197,20 0 
antecedents 66- 7 
content 71- 5 
development proces s 38 , 65-6, 7 6 
discourse 38 , 66, 69-7 5 
features 37-8 , 19 8 
genesis 38 , 65, 76 
intended pedagog y 38 , 66 , 67-9 , 75 , 

76, 99, 12 7 
linguistic component s 68 , 69-71 , 75 , 

120, 127 , 14 4 
messages, politica l an d mora l 38 , 7 1-

5, 121 , 126, 144 , 206 
organization 38 , 68, 75, 12 7 
production qualit y 67 , 68 
resources 38 , 67 
role o f agencies 38 , 66, 76, 200, 20 2 
syllabus 38 , 67 

Series Two (1960) 53-65 , 66, 75-7, 85, 92, 
97, 113 , 149, 197, 200 
antecedents 54-5 , 66 
content 60- 5 
development process 38 , 54-5, 63, 65, 

76 
discourse 38 , 57, 60- 3 
features 37-8 , 19 8 
genesis 38 , 53-4, 63 , 76 
intended pedagog y 38 , 56-9 , 65 , 76 , 

77, 11 9 
linguistic component s 55-60 , 63 , 65, 

76, 83 , 89 
messages, politica l an d mora l 38 , 60 -

3, 64 , 65, 76, 77, 90, 20 6 
organization 38 , 55-6 , 59-60 , 65 , 83, 

89, 119 , 160 
production qualit y 5 5 
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resources 38 , 55 
role o f agencies 38 , 54-5, 63, 76, 202 
syllabus 38 , 54, 59 

Sha Tan Ho u Stree t 13 2 
Shaanxi Provincial Secondary and Primar y 

Teaching Material s Editing Team 11 1 
Shaanxi serie s 110 . See  also  Cultura l 

Revolution serie s 
antecedents 11 3 
content 121 , 126 
development proces s 11 1 
discourse 116 , 118 , 121 , 126 
features 19 8 
genesis 11 1 
intended pedagog y 116-7 , 118- 9 
linguistic component s 116 , 117 , 118 -

9, 120 , 12 6 
messages, political and mora l 71 , 121 , 

126, 20 6 
organization 118- 9 
production qualit y 11 4 
resources 11 4 
role o f agencie s 11 1 
syllabus 111 , 114 

Shamian Islan d 2 3 
Shandong 11 2 
Shanghai Educatio n Commissio n 17 2 
Shanghai Foreign Languages Institute 54 , 

55, 132 , 13 3 
Shanghai Secondar y an d Primar y 

Teaching Material s Editin g Tea m 
111 

Shanghai series 110 , 135. See also Cultural 
Revolution serie s 
antecedents 11 3 
content 121 , 122-3, 124 , 12 6 
development proces s 11 2 
discourse 114,115,119,120 , 121 , 122-

3, 12 5 
features 19 8 
genesis 11 1 
intended pedagog y 115 , 119 , 125 , 

205-7 
linguistic component s 115 , 119 , 120 , 

121, 12 5 
messages, politica l an d mora l 121 , 

122-3, 124 , 125 , 126, 206 
organization 115 , 119, 12 5 

production qualit y 11 4 
resources 11 4 
role o f agencies 11 1 
syllabus 111 , 114, 115 , 119 

Shanghai 22 , 25 , 26 , 31 , 37 , 62 , 63 , 66 , 
110, 116 , 134 , 178 , 19 2 

Shanxi 1 , 31, 180 
Shehu, Mohme t 12 4 
Shintoism 2 7 
Sichuan Educationa l Scienc e Institut e 

173 
Sino-Japanese Wa r (1894-95 ) 2 8 
Smedley, Agnes 3 2 
Smith, Adam 2 9 
Snow, Edgar 3 2 
social and economi c efficienc y 1 0 
social reconstructionism 1 0 
socialism 15 , 16, 29, 32, 39, 44, 49, 53, 75, 

79, 91, 92,103,107, 130,136 , 147,173 , 
188 

socialist 
construction 58 , 74 , 79 , 91 , 95 , 173 , 

198 
countries 14 0 
terminology 6 3 

socio-political climate 4 , 5-6, 7 , 8, 15 , 40, 
66, 82,105,121,126,135,149, 201 , 208 
influence o n curriculu m 75 , 76 , 77 , 

126, 194 , 201 , 204, 205 , 207 , 208 , 
209 

soldiers 92 , 103 , 109, 112 , 12 3 
Soong Ailing 3 1 
Soong Chinglin g 3 1 
Soong Meiling 3 1 
South Chin a Se a 2 2 
South Eas t Normal Universit y 17 3 
South Wes t Normal Universit y 17 3 
Southeast Asia 2 1 
speaking skills , see  language skill s 
Special Economi c Zone s 13 0 
spelling 45 , 59, 68, 93, 99, 100 , 137 , 139 , 

141, 143 , 157, 158 , 164 , 175 , 205 
sport 53 , 63, 104, 110, 123, 147, 154, 155, 

184, 19 5 
Stalin, Joseph 31-2 , 53 , 79, 18 8 
State Educatio n Commissio n (SEdC ) 

170-3 
Stilwell, Joseph 3 1 
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stories 15 , 16 , 44 , 54 , 72 , 90 , 91 , 94, 99 , 
100, 122 , 136, 139 , 147, 157 , 161 , 165, 
166, 171 , 182, 184 , 190 , 198 , 205 

Strong, Anna Louis e 3 2 
Structural Approach 10,11,13 , 38, 42, 46, 

56, 59 , 65 , 69 , 81, 85, 86, 88 , 98, 100 , 
111, 115 , 118 , 119 , 133, 138, 141, 142, 
152, 160 , 162 , 163 , 171, 178, 183, 187, 
197, 198 , 199, 20 3 

study abroad 22 , 29, 31, 132, 169 , 19 9 
Summer Palac e 151 , 165 
Sun Yat-sen 29 , 31 
'Sunday English ' 13 1 
Suzhou 2 3 
syllabuses 3 , 4 , 5 , 6 , 7-8 , 9 , 15 , 19 , 196 , 

200, 204, 205, 207. See also Series One , 
Series Two, Serie s Three , Serie s Four , 
Series Five, Cultural Revolution series , 
Series Six, Series Seven , Serie s Eigh t 

Taiwan 36 , 74 
Taiyuan 1 , 2, 3, 180 
Tang dynast y 2 
Tangjun 7 , 54, 65, 69, 75, 82, 83, 85, 93, 

96, 102 , 106 , 132 , 133 , 134 , 135 , 140 , 
147, 149 , 151 , 200, 205 

Tang, Frank, see  Deng Yanchan g 
Tao Xingzhi 2 9 
Task-based learnin g 10 , 11 , 13, 192, 193, 

198, 20 3 
teacher educatio n 3 , 28 , 171 , 176 , 177 , 

179, 18 0 
teachers 1 , 3, 5, 6, 8, 25, 28, 29, 36-7, 39, 

54, 61 , 79 , 83 , 97 , 99 , 108 , 109 , 110 , 
115, 130 , 131 , 132, 137 , 141, 148, 149, 
151, 156 , 166 , 169 , 170 , 171 , 174, 178, 
179, 180 , 181 , 182, 183, 186, 187 , 192, 
197. See  also role o f agencies , Serie s 
One, Serie s Two , Serie s Three , Serie s 
Four, Serie s Five , Cultura l Revolutio n 
series, Serie s Six , Serie s Seven , Serie s 
Eight 

technology transfer 18 , 22, 25, 27, 28, 36, 
38, 63 , 75, 130 

television 129 , 130 , 16 9 
courses 13 1 
programmes 131 , 150, 17 7 

Tengchung county , Yunnan 7 4 

tenses 41 , 43, 46, 47, 59, 69 , 89, 96 , 102 , 
120, 137 , 143 , 163, 164, 175 , 185 

territorial integrit y 18 , 21, 23, 25, 31 
tertiary institutions , see  universities an d 

colleges 
Texas 12 9 
textbooks 3 , 4, 5, 6, 7-8, 9, 11 , 12, 14, 15, 

16, 17 , 19 , 23, 36 
as cultural artefac t 8 
as curricular artefac t 8 
from Hon g Kon g 17 8 
international 20 1 
resources 8 , 9 , 19 , 37 , 195 , 196 , 202 , 

209 
Soviet 40-1 , 45-6, 5 4 
Western 36 , 40, 17 8 
See also English Languag e curriculum , 

Series One , Serie s Two , Serie s 
Three, Serie s Four , Serie s Five , 
Cultural Revolutio n series , Serie s 
Six, Series Seven , Serie s Eigh t 

The Analects 6 0 
The Chinese Repository 26 
Thorndike, Edwar d L . 1 7 

non-Thorndike word s 17 , 53 , 63 , 75 , 
92, 104 , 144 , 147 , 167 , 192 

word-list 17 , 41, 53, 96, 147 , 17 6 
'Three Or ien ta t ions ' (sange 

mianxiang) 15 6 
Three People's Principles 29 
'three-centred' teachin g 40- 1 
Tiananmen Squar e 48 , 68, 83, 11 4 

incident (1989 ) 131 , 169 
Tianjin Foreig n Language s Institut e 13 3 
Tianjin serie s 110 . See  also  Cultura l 

Revolution serie s 
antecedents 11 3 
content 121 , 124, 12 6 
development proces s 11 2 
discourse 118 , 120 , 121 , 124, 12 6 
features 19 8 
genesis 11 1 
intended pedagog y 118 , 19 
linguistic component s 118 , 119 , 120 , 

121 
messages, political and moral 124,126 , 

206 
organization 118 , 119 
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production qualit y 11 4 
resources 11 4 
role o f agencies 11 1 
syllabus 111 , 114 

Tianjin 15 , 26, 27 , 37 , 82, 93, 110, 11 1 
Tibet 62 , 90, 91, 124 
Titanic 166- 7 
Tongwen Guan  (Schoo l o f Combine d 

Learning) 25-6 , 28 , 17 0 
topic-based approac h 38 , 42 , 65 , 81 , 98, 

142, 17 1 
tourism 130 , 169 , 19 9 
trade 2 , 18, 21, 22, 23, 130, 135, 169, 198, 

199 
maritime 2 2 

translation 10 , 58, 139 , 14 1 
translators 23 , 36, 130 , 16 9 
transmission 10 , 75, 76, 111 , 201 
treaty port s 22 , 26, 27, 31 
tributary syste m 21 , 22 
trigger for curriculu m change , see  genesis 
tuition school s 3 
Turner, Margare t 82 , 99 

Union o f Sovie t Socialis t Republic s 
(USSR) 31 , 196 
influence o n Englis h Languag e 

curriculum 35-78 , 105 , 134 , 196 , 
198, 202 , 203, 205, 206 

revisionism 53 , 75, 79, 12 3 
schism with Chin a 53 , 79, 80, 92, 105, 

204 
united fron t activitie s 3 5 
United Kingdo m 36 , 92, 151, 177. See also 

Britain 
United Nations Development Programm e 

(UNDP) 171 , 176, 19 2 
United State s Army Air Corps 3 1 
United State s o f America 17 , 21, 29, 3 1-

2, 33 , 36 , 39 , 92 , 103 , 110 , 126 , 129 , 
136, 145-6 , 147 , 151 , 166 , 167 , 170 , 
172, 190 , 193 , 196, 199 , 207 
education syste m 29 , 30, 32 
racial issue s 48 , 50-1 , 62, 92, 99, 126 , 

145, 16 6 
universal schooling 28 , 170, 171, 198,199 
universities and colleges 6 , 22, 36, 37, 40, 

63, 76 , 82, 93, 132, 16 9 

curriculum 19 , 21, 22, 40, 132 , 17 0 
entrance requirement s 3 , 110 , 132 , 

169, 170 , 19 5 
scholars 36 , 92, 112 , 18 8 

University o f Hawai' i 17 2 

Verbiest, Ferdinan d 2 1 
Vietnam 103 , 105 
vocabulary, see  linguistic component s 

Wang Hongwe n 110 . See  also Gan g o f 
Four 

Wang Meifan g 15 1 
Wang Zuolian g 8 2 
warlords 29 , 31 
Watt, James 1 5 
Wen T i 2 7 
West, Michae l 17 6 
Western 

countries 25 , 39, 40 , 72 , 75 , 147 , 166 , 
172, 182 , 184 , 190 , 20 4 

culture 150 , 19 6 
ideas 18 , 22, 25 , 27, 28, 32, 196 , 20 1 
learning 21 , 25, 28, 208 
musicians 14 7 
pedagogy 80 , 92 , 118 , 151 , 168 , 

172181, 186 , 203, 204 
people 25 , 82, 147 , 201, 204 
powers 18 , 26, 32 
science an d technolog y 2 , 25, 26 
scientists 14 7 
songs 2 
weaponry 2 , 25, 208 

Westernization 2 5 
word-list 17 , 147, 205. See also Thorndike, 

Edward L . 
workers 17 , 25, 44, 50, 61, 62, 74, 92, 109, 

110, 112 , 16 6 
World Trade Organisation (WTO ) 3 , 169, 

195 
writing skills , see  language skill s 
Wuhan 134 , 179 

XiaZuhui 13 3 
Xiangshan Hote l 13 4 
Xinjiang 17 9 
Xiyuan Hote l 13 4 
Xu Guozhan g 82 , 93 



Xuwei District , Baosha n Count y 11 2 

Yalta 3 2 
Yan Xishan 3 1 
Yan'an (Yenan ) 71 , 114, 11 6 
yang wei  zhong yong  (le t foreig n thing s 

serve China) 1 9 
Yangzi (Yangtse ) Rive r 49 , 17 9 
Yao Wenyuan 110 . See  also Gang o f Fou r 
YeLiqun 13 4 
'Yellow Peril' 2 
Yellow River 4 9 
Ying Manrong 40 , 41, 42, 45, 82, 133, 200 
'Ying Ying Learns English ' 13 1 
Young Pioneers 44 , 48, 49, 53, 57, 61, 63, 

64, 67 , 72 , 88 , 92 , 147 , 165 , 167 , 176 , 
192 

Yuan dynast y 2 1 
Yuan Shika i 2 9 

Zhang Chunqia o 110 . See  also Gang o f 
Four 

Zhang Daozhon g 47 , 14 2 
Zhang Zhidon g 2 7 
Zhao Ziyan g 13 1 
Zhejiang Educatio n Commissio n 17 2 
Zhengzhou Universit y 13 2 
zhongxue weiti, xixue weiyong  ('study Chin a 

for essence , study the West for practica l 
usage'), see  selective assimilatio n 

Zhou Enla i 31 , 37, 110 , 111 , 127, 18 8 
Zhou Muzh i 133 , 134 
Zhou Xiaohon g 8 2 
Zongli Yamen 25- 6 
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