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1 
Introduction 

"T f  we accep t tha t i t i s we wh o hav e t o decid e ou r futur e . . . w e wil l 
J. have t o striv e fo r mor e activ e participatio n i n politics , w e wil l hav e 

to campaig n fo r th e allegianc e o f ou r youth , . . . w e need t o refor m ou r 
education system." Thus wrote the author o f "Has Hong Kong a Future?" 
in the student publication Undergrad  in the midst of the 1967 anti-colonia l 
riots in Hong Kong (quoted in Leung 2000, 212). This article, along with 
others lik e i t appearin g i n studen t publications , represente d burgeonin g 
discussion an d debat e amon g student s abou t thei r rol e i n broader socia l 
and political affairs i n Hong Kong. This increase in political consciousnes s 
and activis m wa s i n reactio n t o perception s o f a n illegitimat e colonia l 
government whic h wa s ou t o f touc h wit h th e loca l Chines e communit y 
and of the need for social and political reforms. Among the results of such 
discussions and rising student awareness in the 1960 s were the University 
Reform Movemen t an d th e birt h o f th e broade r Hon g Kon g studen t 
movement (Leun g 2000) . 

Twenty years later t o the north in mainland Chin a a similar situatio n 
was bein g playe d out . Universit y student s i n lat e 1980 s Chin a wer e 
beginning t o perceiv e tha t economi c reform s wer e stallin g an d politica l 
reform wa s being postponed , tha t th e potentia l o f intellectual s t o ac t a s 
the nation' s conscienc e an d offe r neede d advic e o n China' s futur e wa s 
going untapped, tha t nascent intellectual freedoms wer e under threat , an d 
that th e Chines e Communis t Part y wa s losin g legitimac y i n th e fac e o f 
its inabilit y t o dea l effectivel y wit h corruptio n an d economi c woe s suc h 
as inflation (Calhou n 1994 ; Hartford 1992 ; Lin 1994 ; Saich 1991 ; Unger 
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1991). Reaction s t o suc h perception s too k th e for m o f a n increasin g 
disregard for the authorities, the rise of "salons" or discussion groups, and 
ultimately, th e demonstration s an d protes t movemen t centere d i n 
Tiananmen Squar e i n 1989 . Amon g th e demand s durin g thi s studen t 
movement were the end of corruption; a  speeding up of economic reform ; 
freedoms o f speech , publication , an d assembly ; th e freedo m t o criticiz e 
and advis e th e governmen t an d participat e i n politica l decision-making ; 
freedom fro m stiflin g politica l control ; a n independen t judiciary ; an d a 
free press . The immediate resul t o f the movement was , ironically, its ow n 
demise and a  stifling o f some of the few freedoms enjoye d prio r t o 1989 . 

These tw o example s o f studen t resistanc e i n th e Hon g Kon g an d 
Chinese context s shar e characteristic s wit h studen t politica l activis m 
elsewhere (Altbac h 1989) . Such activism and resistance focuses attentio n 
not only on broader socio-political-ideological concern s but on issues tha t 
impinge o n student s themselves . Ther e i s a  perceptio n o f th e social , 
political, and economic manifestations o f authoritarianism and oppression . 
This perceptio n ofte n lead s t o reaction s o f feeling s o f powerlessnes s i n 
the face of authority, despite students' elite status in most societies. Further 
reactions includ e over t oppositio n t o authority , struggle s fo r th e direc t 
benefit o f students a s well a s for idealisti c causes , political activism , an d 
protest movements . Among the varying result s o f these reactions are , fo r 
students themselves, a "cognitive liberation" (Leun g 2000), and for society, 
a focusin g o f publi c consciousnes s o n social , economic , an d politica l 
problems; broade r socia l unrest ; concession s b y governments ; furthe r 
government repression ; o r regime downfall . 

Resistance ca n thu s be seen as a process o f perception, reaction , an d 
result. Resistance, however, is not limited to overt group acts of opposition 
to stat e authority . Th e focu s i n thi s book i s on th e factor s whic h lea d t o 
resistance a t th e individua l level , i n th e minds , thoughts , attitudes , an d 
dispositions o f som e Hon g Kon g an d Chines e students . I t trace s th e 
students' perceptions of the indoctrinating characte r o f political educatio n 
and thei r reaction s t o thes e perception s i n th e for m o f critica l thinkin g 
dispositions throug h t o th e result , fo r student s themselves , o f th e 
formation o f a set of critical and constructive national attitudes. As student 
resistance occur s in th e fac e o f state attempts t o influence thei r attitude s 
toward th e nation , th e discussio n her e firs t turn s t o th e origin s of , an d 
justifications for , suc h attempts . 
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Patriotism an d nationalis m (literall y aiguozhuyi  an d minzuzhuyi, 
respectively, i n Chinese ) ar e relativel y recen t historica l phenomen a a s 
sentiments towar d th e natio n hel d b y individual s i n China . Despit e a 
common cultura l civilizatio n an d a  stat e staffe d b y a n intricat e 
bureaucracy, i t was not th e nation, but rather th e family, th e clan lineage , 
and th e village which forme d th e root s o f socia l orde r i n Chin a prio r t o 
the twentieth centur y (Ch u 1983 ; Dreyer 1993 ; Fei 1992 ; Johnson 1962) . 
Confucian virtue s calle d fo r loyalt y t o th e emperor , bu t i n practice , th e 
loyalty of Chines e t o thei r familie s an d localitie s surpassed loyalt y t o th e 
imperial rule r (Peak e 1932) . Althoug h a n "imagine d community " 
(Anderson 1991 ) may have existed in a cultural sense, actual political links 
between the leadership and the people were weak, a sentiment made clear 
in th e saying , "Heave n i s high , an d th e empero r i s fa r away. " 
Communication betwee n th e bureaucrac y an d th e people , primaril y i n 
order t o exact taxe s and military or labor service, was top-down, an d stil l 
reached onl y a s far a s the count y level , beyond whic h bureaucrats relie d 
on th e powe r o f villag e an d cla n leader s t o maintai n orde r (Ch u 1983 ; 
Dreyer 1993 ; Fei 1992) . These weak link s between th e governmen t an d 
the people "made it difficult fo r China to undertake major task s that would 
require a  nationa l effort , suc h a s large-scal e economi c developmen t o r 
concerted endeavor s towar d sociopolitica l refor m . . . " (Ch u 1983 , 10) . 

Before th e twentiet h century , forma l educatio n thu s ha d a  negligibl e 
role in shaping relation s between th e state and th e populace. Durin g th e 
Qing dynast y (1644-1911) , th e governmen t issue d regulation s fo r th e 
establishment o f communit y an d charit y school s (Ch' u 1962 ; Rawsk i 
1979), bu t provide d n o fund s t o th e localities . Th e curriculu m o f al l 
schools durin g thi s perio d focuse d o n th e Confucia n Classics , usin g 
versions of varying difficulty, leadin g Spiller (1909 , 202) t o write that "no t 
to communicate knowledg e o r learning, but t o mould character , t o insti l 
right principle s o f actio n an d conduct , i s evidentl y th e objec t o f th e 
Chinese common school. " Aside from th e establishment o f schools, some 
attempts were made to reach the masses with moral education, by way of 
regular publi c lecture s expoundin g th e "Sacre d Edicts. " However , thi s 
practice extended onl y as far a s the distric t seat , not reaching th e bulk of 
the rura l population (Ch' u 1962) . The Sacred Edicts themselve s focuse d 
on family and local relations, as well as encouraging moral behavior. Ther e 
was no mention o f the individual's relationship to the emperor or the state. 
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In respons e t o th e expandin g threa t o f Western imperialis m i n th e 
nineteenth century , th e Qin g governmen t embarke d o n a  series o f state -
strengthening an d modernizatio n reforms . Th e move s t o strengthe n 
government involvemen t i n rural areas and t o establish a  modern schoo l 
system were two aspects o f these reforms (Duar a 1988) . Among th e aim s 
of the first modern school system, modeled after tha t of Japan, and outlined 
in 190 3 bu t neve r full y implemented , wa s th e developmen t o f 
schoolchildren's morality, public spirit, loyalty to the emperor, and patriotism 
(Cleverley 1985; Peake 1932). The middle school curriculum was to include 
the Confucian Classics , history, geography, and civics and economics . 

The Revolutio n o f 191 1 brough t a n en d t o th e Chines e dynasti c 
system an d launche d a  new er a o f modern government . Primar y amon g 
state aims in th e new environmen t wa s the creation o f a body o f citizen s 
loyal t o th e nation , infuse d wit h moder n values , an d mobilize d aroun d 
the goal of ridding Chin a of the threat of imperialist encroachment (Peak e 
1932). Nationall y produce d citizenshi p educatio n textbook s durin g thi s 
period reflecte d th e concerte d effort s o f the new government t o cultivat e 
loyalty to the nation over loyalty to the family and locality. In a discussion 
of th e Fiv e Cardina l Relationship s whic h ha d governe d socia l relation s 
in traditiona l times , Essentials  oj  Ethics  for Middle  Schools  (1914 ) tol d 
students tha t th e Confucia n virtu e o f loyalt y t o th e empero r shoul d b e 
substituted fo r loyalt y t o th e nation , an d whil e acknowledgin g th e 
importance o f one' s dutie s t o th e family , th e boo k pointe d ou t tha t th e 
family wa s th e foundatio n o f th e nation . Student s wer e explicitl y 
encouraged t o be patriotic and loya l to the nation in Essentials  of Ethics. 

In contras t t o traditiona l educationa l technique s o f concentratin g 
students' attentio n o n famil y moral s an d Confucia n socia l relation s 
through th e us e o f historica l examples , thes e earl y textbook s presente d 
stories about th e recent revolution and contemporary events . While som e 
traces o f traditionalis m remained , the y wer e ofte n use d a s a  contras t t o 
modern progressive values. Some books were interspersed with quotation s 
from Confuciu s an d Mencius , whil e other s quote d prominen t figure s i n 
Western culture , includin g Washington , Lincoln , Franklin , Roosevelt , 
Plato, Aristotle , Hegel , and Kant . Various values an d concept s portraye d 
as modern appeared in the books, including liberty, equality, people's rights 
and freedoms , th e virtues of a small family, the importance o f science an d 
of the rule o f law, and th e value o f education fo r nation-building . 
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The concepts of patriotism an d nationalism were presented in severa l 
ways i n th e earlies t civic s textbook s (Peak e 1932) . Student s wer e 
encouraged t o lear n abou t th e nation , it s people , an d th e nationa l 
government. China' s uniqu e ethic s an d characteristics , a s wel l a s it s 
contributions t o worl d cultur e i n th e for m o f th e compass , printing , 
gunpowder, silk , and tea , were presented in order to instill national pride . 
On th e othe r hand , China' s weakness i n th e face o f Western competitio n 
was blame d o n th e strengt h o f famil y loyaltie s an d people' s lac k o f a 
sense o f dut y t o th e nation . A  militaristic ton e wa s apparen t i n severa l 
textbooks whic h discusse d th e importanc e o f th e militar y an d soldier s 
in wa r an d nationa l defense . Anti-foreig n sentimen t an d anti-imperialis t 
themes, includin g call s t o boycot t foreig n goods , appeare d mor e 
prominently afte r th e killing of Chinese students an d civilian s by foreig n 
troops i n Shangha i i n 1925 . Finally, ther e was some mentio n o f nationa l 
economic problem s an d policies , a s wel l a s th e nee d fo r economi c an d 
industrial development . 

The founding an d rise of the Chinese Communis t Part y (CCP ) i n th e 
Kuomintang (KMT)-rule d Chin a o f th e 1920 s sa w th e beginnin g o f a n 
ideological struggle which was in part played out in the educational arena . 
The struggl e wa s reflecte d i n a  diminishe d emphasi s o n patriotis m an d 
nationalism i n favor o f more explici t KM T doctrines. Sun Yat-sen's Three 
People's Principles o f nationalism, people's livelihood, and people's right s 
began t o b e mor e aggressivel y promulgate d throughou t Chin a b y 1928 , 
with th e consolidatio n o f powe r b y th e KM T afte r th e driv e agains t th e 
northern warlords . Textbook s appearin g afte r 192 7 bor e th e titl e "Th e 
Three Principles o f the People (San  Min Chu J)," replacing "Civics, " which 
had i n tur n replace d "Ethics " i n 1923 . Whil e nationalisti c conten t 
remained, ove r th e nex t fe w year s th e proportio n o f textboo k conten t 
devoted t o th e "Thre e Principles " an d th e KM T increased, an d include d 
topics relate d t o th e KMT' s politica l progra m an d it s history , an d 
characterizations o f the KMT as the "salvation of the people" (Peak e 1932 , 
180). Althoug h th e Ne w Age San  Min  Chu  I  Reader,  published i n 1927 , 
included materia l about both th e KMT and communism, books publishe d 
after thi s date clearly emphasized th e superiority o f the KMT's Principles. 
Studies in  San Min Chu  I Education, a  teachers ' guid e publishe d i n 1928 , 
declared th e "enemies " o f Nationalis t ideolog y t o b e militarism , 
communism, an d imperialism . 
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In th e nex t tw o decades , educatio n i n Chin a becam e increasingl y 
politicized, reflectin g th e Kuomintan g government' s attempt s t o maintai n 
and strengthe n it s powe r (Cleverle y 1985) . Prospectiv e teacher s wer e 
required t o tak e course s i n th e "Thre e Principles " an d anti-communism , 
and teacher s o f civic s wer e require d t o obtai n approva l fro m loca l KM T 
headquarters . Durin g th e wa r wit h th e Japanes e fro m 193 8 t o 1945 , 
s choo l s i n J a p a n e s e occup ie d area s ( abou t 8 0 pe rcen t o f China ' s 
educational institutions ) taugh t Japanes e languag e an d politica l ideas . 
During th e Civi l War whic h followed , th e Ministr y o f Educatio n droppe d 
the requiremen t fo r institution s o f highe r educatio n t o teac h politic s an d 
ethics, an d allowe d primar y an d secondar y school s greate r freedo m t o 
determine thei r curricula , move s indicativ e o f last-ditc h KM T attempt s 
to maintai n popula r support . 

At th e sam e time , school s i n th e Communist-controlle d territorie s 
were operatin g wit h th e objectiv e o f mobilizin g th e peopl e t o pursu e 
revolutionary goal s (Seybol t 1971) . Politica l educatio n course s i n th e 
Yan'an borde r regio n covere d Borde r Regio n policie s an d organizations , 
economics an d politics ; th e anti-Japanes e war ; an d Communis t ideology . 
History an d geograph y course s emphasize d moder n history , politics , an d 
economics. Ma o Zedong' s goa l fo r educatio n fro m thi s tim e forwar d wa s 
"to chang e man' s consciousnes s s o a s t o chang e th e worl d i n whic h h e 
lives" (Seybol t 1971 , 641) . 

The Commo n Program , adopte d a s a  draf t constitutio n i n 1949 . se t 
forth ne w nationa l goal s fo r educatio n tha t reflecte d Mao' s educationa l 
philosophy tha t educatio n wa s extremel y importan t i n servin g th e need s 
of revolutionar y change : 

Article 41 . Th e cultur e an d educatio n o f th e People' s Republi c o f 
China ar e ne w democratic , tha t is , national , scientific , an d popular . 
The main task s for raising the cultura l leve l of the people are : trainin g 
of personne l fo r nationa l constructio n work ; liquidatin g o f feudal , 
comprador, Fascis t ideology; and developing of the ideology of serving 
the people , (quote d i n Pric e 1970 , 29 ) 

In thi s contex t o f ideological struggl e an d civi l war i n mainland China , 
there wa s considerabl e sentimen t a t hig h level s o f th e Britis h colonia l 
government , an d mor e broadl y th roughou t Hon g Kon g society , fo r 
restrictions o n politic s an d politica l educatio n i n schools , i n reactio n t o 
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the strong , an d potentiall y destabilizing , politica l an d patrioti c sentiment s 
among som e o f th e colony' s youth . I n a  memorandu m i n th e aftermat h 
of th e 1925-2 6 anti-imperialis t genera l strik e an d boycot t i n Hon g Kong , 
Robert Kotewall , a  senio r membe r o f th e Executiv e Council , describe d 
views o n th e danger s o f politica l activit y i n school s tha t Sweetin g (1993 ) 
notes wer e widel y share d b y colonia l an d loca l Chines e elites : 

One o f th e mos t seriou s an d significan t feature s o f th e recen t 
disturbances i s th e par t playe d b y schoolboy s an d student s . . . I t i s 
necessary t o lear n fro m thes e event s ho w t o preven t th e corruptio n 
of schoolboy s i n future , an d particularl y thei r attempt s t o interfer e 
in politic s .  .  .  Now , le t u s tr y t o trac e th e caus e o r cause s o f th e 
present stat e o f affairs . Fro m th e firs t yea r o f th e Chines e republi c 
schoolboys an d student s i n Chin a hav e been arrogating t o themselve s 
the righ t t o assis t i n th e governmen t o f th e country , an d the y hav e 
been encourage d b y persons wh o ha d thei r ow n end s t o serve . I n s o 
far a s ou r ow n school s ar e concerned , ther e ca n be n o doub t tha t t o 
a ver y larg e exten t th e groun d ha d bee n prepare d fo r the m fo r thi s 
trouble, a s during th e las t tw o years o r so very undesirable literatur e 
has been introduce d int o th e schools, particularly th e vernacular boy -
schools, an d som e o f th e Chines e teacher s ha d no t bee n altogethe r 
innocent i n thi s respect , (quote d i n Sweetin g 1993 , 193 ) 

In 1948 , durin g th e Chines e civi l war , th e governor , Si r Alexande r 
Grantham agai n warne d agains t politic s i n schools : 

There ar e those , and t o my mind the y ar e th e mos t evil , who wis h t o 
use school s a s a  means o f propaganda an d poiso n th e mind s o f thei r 
young pupils with thei r particular political dogma o r creed o f the mos t 
undesirable kind . 

This w e kno w i s what happene d i n th e school s o f Fascis t State s 
and i s no w happenin g i n Communist-dominate d countries . Thi s 
deforming an d twistin g o f the youthful min d i s most wicked an d th e 
Hong Kon g Governmen t wil l tolerat e n o politica l propagand a i n 
schools, (quote d i n Sweetin g 1993 , 199 ) 

Within fort y year s o f both Grantham' s statemen t an d th e promulgatio n 
of a  Chines e const i tut io n whic h calle d fo r educatio n t o promot e a n 
ideology o f servin g th e people , th e state s i n bot h th e People' s Republi c o f 
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China (PRC ) an d Hon g Kon g were faced wit h wha t scholar s hav e calle d 
a crisi s o f legitimacy (Che n 1995 ; Cheng 1992 ; Ding 1994 ; Scott 1989) . 
In th e Mainland , successiv e politica l campaign s fro m th e 1950 s t o th e 
1970s, and subsequently, the first steps toward a market economy, signaled 
a crisi s o f th e Chines e Communis t Party' s Marxist-Leninis t base d 
legitimacy (Che n 1995 ; Domes 1990) . After 1984 , the crisi s o f th e Hon g 
Kong colonial government's already debatable legitimacy was exacerbate d 
as it became essentiall y a  lame-duck regim e concerne d wit h maintainin g 
its authorit y an d th e colony' s prosperit y i n th e perio d leadin g u p t o th e 
transfer o f sovereignty t o Chin a i n 1997 . 

The legitimacy o f the Chinese Communis t Party (CCP) has been sai d 
to be based o n it s exclusiv e appropriation o f a  Marxist-Leninist ideolog y 
which justifies it s authority to rule in the interest of pursuing th e ultimate 
goals o f a  classles s an d egalitaria n communis t societ y i n Chin a (Che n 
1995). By the end o f the Cultura l Revolution in the mid-1970s, however , 
this Marxist-Leninist justificatory ideolog y was in crisis , leading the CC P 
to admit t o the "crisi s of three faiths" — faith in th e party, socialism, an d 
the country (Dome s 1990) . There were at least two reasons for thi s crisis , 
which b y extensio n signale d a  challeng e t o th e CCP' s authorit y an d it s 
justification t o rule. First, from th e early 1980s increasing political apath y 
and eve n oppositio n t o Marxist-Leninis t ideolog y appeare d amon g larg e 
sectors o f th e population . A s Dome s (1990 ) recounts , part y member s 
themselves were increasingly no longer motivated by Marxism-Leninism ; 
urban intellectual s wer e ceasin g t o believ e i n th e doctrin e an d eve n 
expressing dissent ; peasants , self-employe d workers , an d owner s o f 
individual enterprise s wer e skeptica l o f ideolog y an d care d mor e abou t 
policies whic h wer e materiall y beneficia l t o them ; an d yout h hel d 
particularly negativ e an d cynica l attitude s towar d Marxism-Leninism . 
Among th e cause s o f thi s tren d wer e disgus t a t bureaucratic corruption , 
resentment towar d th e part y a s a  resul t o f advers e experience s unde r 
communist rule , worsenin g economi c conditions , increasin g 
individualism, an d increasing attraction t o western influences , includin g 
capitalism. 

A secon d reaso n fo r th e CCP' s crisi s o f legitimac y wa s wha t Che n 
(1995) call s a  "fundamental-instrumenta l discrepancy, " o r a  disparit y 
between th e CCP' s pursui t o f policies leadin g t o a  market econom y an d 
the basi c tenet s o f it s justificatory Marxist-Leninis t ideology . Th e 1980 s 



Introduction 9 

and 1990 s sa w th e increasin g marketizatio n o f th e Chines e econom y an d 
the expansio n o f privat e enterprise . A t th e sam e time , th e redefinitio n o f 
economic policie s a s leadin g t o "socialis m wit h Chines e characteristics " 
and th e declaratio n tha t th e natio n wa s i n th e primar y stag e o f socialism , 
signaled tha t th e part y wa s interpretin g Marxis m flexibly . Th e goa l o f 
economic development , a  focu s o n increasin g p roduc t ion , an d th e 
increasing us e o f capitalis t practice s bega n t o tak e precedenc e ove r th e 
ideological objective s o f a  classles s an d egalitaria n society . Thes e trend s 
toward capitalis m ha d th e effec t o f undermin in g th e CCP' s clai m t o 
legitimacy base d o n it s adherenc e t o a  justificatory anti-capitalis t ideology . 

This proble m wa s compounde d b y th e party' s nee d t o maintai n th e 
suppor t , an d addres s th e interest s of , tw o audience s wi t h differen t 
priorities (Din g 1994) . Fo r acces s t o resource s controlle d b y th e party -
state bureaucrac y an d th e military , th e leadershi p neede d t o justif y it s 
legitimacy base d o n it s origina l Marxis t credentials . A t th e sam e time , i n 
order t o no t onl y preserve socia l orde r an d preven t disruption , bu t t o gai n 
the activ e suppor t an d cooperatio n o f th e populatio n fo r th e progra m o f 
economic development , th e part y neede d t o justify it s legitimac y o n th e 
premise tha t th e policie s i t wa s pursuin g wer e i n th e bes t interes t o f th e 
nation a s a  whole . 

The leadershi p therefor e shifte d towar d patriotis m a s a n ideolog y t o 
justify it s rule an d guidanc e o f society , while continuin g t o profess ultimat e 
objectives i n lin e with Marxis t principle s (Din g 1994) . Patriotism wa s see n 
as no t onl y acceptabl e t o an d capabl e o f unitin g th e entir e population , 
but a s amenabl e t o a n interpretatio n whic h justified th e party' s legitimac y 
to rule . A  Peoples  Daily  commentar y note d that : 

Among patr iot ism , collectivism , socialism , an d communism , 
patriotism ha s peculia r feature s an d functions . Linke d wit h age-ol d 
historical tradition s an d backed strongl y by public opinio n an d socia l 
psychology, patriotis m ca n easil y b e comprehende d by , an d gai n 
acceptance from , th e broa d masse s wh o diffe r i n famil y origin , lif e 
experience, vocation, ethni c category, age, educational attainment , an d 
level of political awareness . Patriotism i s the banner o f greatest appeal . 
(quoted i n Din g 1994 , 144 ) 

In addi t io n t o it s universa l appeal , patr iot is m als o provide d a n 
opportunity fo r th e part y t o justify it s own positio n i n society , by equatin g 
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the nation with the party-state, stressing the party's patriotic achievements , 
declaring party members t o be the most exemplary patriots, and claimin g 
that the CCP was the best representative of the nation's interests. The party 
began a series of patriotic campaigns with the 198 2 announcement o f the 
"Three Loves" — love the party, love socialism, and love the motherland . 
A comprehensive action program for patriotic campaigns was promulgated 
in 1983 , and schools were called upon to implement programs of "patrioti c 
education," codifie d i n 199 4 with th e publication o f the "Outlin e o n th e 
Implementation o f Patriotic Education. " 

The Hong Kong colonial regime has also been characterized as having 
experienced a  crisi s o f legitimacy , especiall y afte r th e 198 4 Sino-Britis h 
Joint Declaratio n o n th e Question o f Hong Kong , by which i t was agreed 
that Hon g Kon g woul d retur n t o Chines e sovereignt y i n 199 7 (Chen g 
1992; Scot t 1989) . Although th e agreemen t mad e i t clea r tha t th e Hon g 
Kong government had little need fo r a  long-term solutio n t o the proble m 
of legitimacy, th e regim e stil l had a n interes t i n maintainin g socia l orde r 
and it s authorit y i n th e transitio n period . Thi s tas k wa s complicate d b y 
the government's already debatable legitimacy due to its status as a colonial 
government whos e contro l ove r Hon g Kong' s territor y wa s establishe d 
through a  serie s o f unequa l treaties , th e fac t tha t th e Hon g Kon g 
government was not party to the Sino-British negotiations on Hong Kong's 
future, an d by China' s interference o n issues tha t straddled th e handove r 
date, such as the construction o f the new airport (La m and Lee 1993; Lau 
and Kua n 1988 ; Scott 1989) . 

Unlike th e Chines e Communis t Party' s clai m t o th e ideolog y o f 
Marxism-Leninism a s a  justification fo r it s authorit y t o rule , th e Hon g 
Kong colonia l authoritie s ha d n o systemati c theoretica l justification fo r 
their legitimacy as a governing power (La u and Kuan 1988) . Scott (1989 ) 
notes tha t following th e social disturbances o f 1956 , 1966 , and 1967 , the 
government improve d socia l policies , incorporate d loca l elite s int o th e 
administration, an d stresse d it s pursuit o f policies based o n consultatio n 
and consen t a s justifications fo r it s authorit y t o rule . Mor e importantly , 
as Lau (1982 ) notes , th e governmen t pursue d a  deliberate polic y o f th e 
"depoliticization" o f society , bot h t o avoi d offendin g th e Chines e 
government an d t o preserv e Hon g Kong' s stabilit y an d prosperity , 
conditions favorabl e t o th e colonia l government' s continue d rul e unti l 
1997 and th e economic developmen t o f Hong Kong society . 
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The Hong Kong governor, Alexander Grantham , expressed sentimen t 
in favor o f depoliticization i n 1950 , "We cannot permi t Hon g Kong to be 
the battleground fo r contendin g partie s o r ideologies . We are just simpl e 
traders wh o wan t t o ge t o n wel l ou r dail y roun d an d commo n task " 
(quoted i n La u 1982 , 36) . I n suppor t o f thi s polic y an d "ideology, " th e 
government fo r th e mos t par t minimize d it s involvemen t i n society , 
pursued essentiall y laissez-fair e economi c policies , limite d it s function s 
to preservin g socia l order , an d provide d onl y vita l good s an d services , 
while a t th e same tim e preventing th e emergenc e o f political group s an d 
limiting politica l rights and responsibilities . 

Lau (1982 ) posit s that this policy succeeded and that the government' s 
legitimacy coul d b e maintaine d becaus e o f th e uniqu e natur e o f Hon g 
Kong Chines e society . O n on e hand , ther e wa s a  Chines e Confucia n 
cultural traditio n o f th e avoidance o f authority an d politica l passivity . At 
the sam e time , ther e wa s th e particularit y o f Hon g Kon g society , mad e 
up o f self-relian t familia l groups , o f whic h man y member s arrive d a s 
refugees an d depended upon th e group for materia l support and economi c 
gain i n th e fac e o f a  lac k o f governmen t support . Becaus e o f thi s self -
reliance, families did not need or desire interference fro m th e government , 
nor were they interested in active social or political participation. Indeed , 
because of the experience of a good section of the population in the heavily 
politicized society of the Mainland, ther e was also a desire to avoid politics 
in favo r o f stabilit y an d a  focu s o n materia l interests . Thi s focu s o n 
economics foun d a n equivalen t i n th e fac t tha t advancemen t i n Hon g 
Kong's international commercia l society was based primarily on economi c 
rather tha n politica l standing. Thes e factors al l contributed t o a  situation 
which allowe d th e governmen t t o remai n non-interventionis t i n societ y 
and gain popular acceptanc e for an "ideology " of depoliticization. Unlik e 
mainland China , wher e ther e wa s a  shif t ove r tim e i n th e ideologica l 
justification fo r th e regime' s legitimacy , th e Hon g Kon g governmen t fo r 
the most part maintained its policy of depoliticization during the transitio n 
period t o Chines e rul e fro m 198 4 t o 1997 , despit e a  steadil y increasin g 
trend i n th e populatio n towar d mor e activ e politica l participatio n (La m 
and Le e 1993) . 

The depoliticization o f society found a  corollary in the depoliticization 
of Hon g Kong' s educationa l curriculu m (Bra y an d Lee , 1993 ; Leung , 
1995). Civic education was relatively weak, especially in comparison wit h 
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political educatio n in the Mainland. By virtue of a clause in the Educatio n 
Regulations, unti l 199 0 school s wer e forbidde n t o engag e i n educatio n 
which was determined t o be of any political nature (Educatio n Departmen t 
1971). In light o f the approaching chang e of sovereignty, th e Curriculu m 
Development Committe e move d towar d a  chang e i n thi s situatio n wit h 
the issuanc e o f a  set o f Guidelines  on Civic Education in  Schools  in 1985 . 
Numerous studie s hav e pointe d out , however , tha t becaus e 
implementation o f th e Guidelines  wa s no t mad e mandatory , a  lac k o f 
resources directed towar d civi c education, an d the lingering effect s o f the 
pre-1990 prohibitio n o n politic s i n schools , civi c educatio n remaine d 
largely depoliticized i n th e period leadin g up t o 1997 . 

Thus i n bot h th e People' s Republi c o f Chin a an d th e forme r Britis h 
colony o f Hong Kon g we hav e states with a n interes t i n preservin g thei r 
own legitimac y an d authorit y t o rule , an d th e cooperatio n o f th e 
population i n followin g state-define d path s t o economi c growt h an d 
development. I n bot h cases , t o accomplis h thes e objective s th e stat e 
adopted a n ideolog y whic h ha d broa d acceptanc e i n society . I n th e 
Mainland, a s a  result o f a  loss o f fait h amon g sector s o f th e populac e i n 
the origina l guidin g Marxist-Leninis t ideology , th e stat e adopte d 
patriotism. I n Hon g Kong , whil e pursuin g capitalis t policies , th e stat e 
adopted an approach, or "ideology," of depoliticization, in order to preserve 
a stable environmen t conduciv e t o economic activity . 

In bot h cases , ther e wa s a  nee d t o promot e thes e ideologie s 
throughout society , especiall y amon g th e risin g generation . I n th e PRC , 
the stat e wante d yout h t o hav e stron g patrioti c sentiment s an d t o 
understand th e importanc e o f th e interest s o f th e natio n a s a  whole . I t 
attempted t o achieve this objective by extending patriotic campaigns int o 
the school s i n th e for m o f patrioti c education . I n Hon g Kong , i n th e 
interest of social stability in the transition period, the state desired students 
who woul d sho w littl e concer n fo r politica l matters , an d i n particular , 
would no t hol d strong , an d potentiall y disruptiv e sentiment s towar d 
China. Th e Hon g Kon g governmen t too k a n approac h opposit e t o tha t 
taken by the Mainland. I t promulgated a  civic education curriculum whic h 
had amon g it s objective s th e preservatio n o f socia l stabilit y an d th e 
avoidance o f th e discussio n o f potentiall y controversia l politica l issue s 
such as democracy and nationality . In effect, i t could be said to have been 
promoting a  civic education which taught ambivalence toward th e nation. 
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The followin g chapter s focu s o n mainlan d Chines e an d Hon g Kon g 
university student s i n th e 1990s , th e targets , i n bot h instances , o f stat e 
efforts t o inculcat e politica l attitude s i n lin e wit h th e respectiv e stat e 
ideologies. Along a line o f direct comparison , ther e is a concentration o n 
the politica l attitude s o f patriotis m an d nationalism , wit h th e ide a tha t 
the Mainland state desired students t o be patriotic and nationalistic, while 
the Hong Kong colonial regime sought t o create students whose patrioti c 
and nationalistic sentiments were weak. In particular, the focus i s on thos e 
factors whic h le d student s t o hol d attitude s whic h o n th e surfac e woul d 
appear contrar y t o the state's ideal intended goals : factors whic h led som e 
Mainland student s t o hol d relativel y negative , neutral , o r ambivalen t 
attitudes towar d th e natio n an d factor s whic h le d som e Hon g Kon g 
students t o hold relatively positive attitudes toward the nation. In contras t 
to othe r studie s which migh t interpre t attitude s divergen t fro m wha t th e 
state an d school s migh t desir e a s a  failur e o n th e par t o f school s 
themselves, th e focu s her e i s o n students ' ow n critica l thinkin g 
dispositions, a s representativ e o f a  mor e o r les s consciou s for m o f 
resistance to the effort s o f the state, through schooling, t o influence thei r 
attitudes toward th e nation. The primary goals here are therefore t o build 
an argumen t fo r resistanc e a s an explanatio n fo r divergen t attitude s an d 
to build a  model o f how resistance has played ou t in th e Hong Kong an d 
Mainland Chines e contexts . 

The objective o f Chapter Two is to introduce the concept of resistance 
and how it emerges from a  Marxist conflict perspective on society. A review 
of narrative on, and empirica l studies of , politica l socialization is followe d 
by a  critiqu e o f th e narrative' s neglec t o f th e ide a o f th e stat e a s 
representative o f dominan t group s i n society ; o f th e ide a tha t th e value s 
promoted throug h schools ' politica l socializatio n effort s ar e weighe d i n 
favor o f thes e dominan t groups ; o f th e questio n o f ho w th e dominan t 
group-defined value s are presented a s representative o f society as a whole 
and how thes e values come to be accepted by subordinate groups ; and of 
the questio n o f why politica l socializatio n message s ma y no t com e t o b e 
fully accepte d b y thei r intende d targets . T o address thes e problems , th e 
chapter introduce s th e concept s o f the state and hegemony, a s develope d 
by th e Marxis t theoretician , Antoni o Gramsci . Gramsc i define s th e stat e 
as representativ e o f a  society' s dominan t clas s an d encompassin g th e 
educational institutions of civil society. Hegemony is the process by which 
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the objective s define d b y a society's dominant grou p ar e presented t o th e 
population a s universal an d i n th e interests o f the entire population, an d 
whereby subordinat e group s gran t thei r consen t t o th e ruling grou p an d 
its directio n o f society . Th e roo m tha t Gramsc i leave s fo r huma n agenc y 
and th e constructio n o f a n alternativ e hegemon y b y subordinat e group s 
has le d t o th e developmen t o f th e concep t o f resistance . Resistance , 
particularly a s develope d b y Henr y Giroux , entail s th e perceptio n o f 
dominant clas s hegemony amon g som e members o f subordinate groups ; 
their reactio n t o thi s perceptio n o f hegemon y an d a  realizatio n o f thei r 
powerlessness; an d th e resul t o f thi s reactio n i n a  for m o f self -
emancipation whic h challenge s th e relation s o f domination . Resistanc e 
is represente d her e b y students ' disposition s t o thin k critically , whic h 
includes skepticism , intellectua l curiosity , an d a n opennes s t o multipl e 
perspectives. Thi s stud y look s a t ho w critica l thinkin g affect s students ' 
perceptions of the political socialization process and thei r attitudes towar d 
the nation. It examines the nature of resistance to state-directed hegemoni c 
political socialization effort s i n school among mainland Chines e and Hon g 
Kong university students , and the influence o f this resistance on students ' 
attitudes towar d th e nation . 

Chapters Three and Four provide historical background and a current 
context fo r th e examinatio n o f studen t attitudes . The y sho w ho w th e 
colonial governmen t i n Hon g Kon g an d th e CC P i n mainlan d Chin a 
promulgated thei r ideologie s throug h schooling , correspondin g t o th e 
process o f hegemon y a s describe d i n Chapte r Two . Throug h documen t 
and textboo k analysis , Chapte r Thre e demonstrate s th e depoliticizatio n 
of civic education in Hong Kong in the colonial state's interest of producing 
a younger generatio n wit h neutra l sentimen t towar d China . Restriction s 
on politica l educatio n i n school s fro m th e highes t polic y leve l wer e 
accompanied by a depoliticized civi c education curriculum . Thi s took th e 
form o f discretionar y guideline s which , althoug h the y include d topic s 
addressing the question o f national identity, had little government suppor t 
in term s o f resources , an d were , fo r th e mos t part , no t activel y 
implemented by schools or teachers. This situation is contrasted with post-
1997 Education Commission-propose d reform s which put civic education 
at th e forefron t o f th e educatio n agend a an d calle d o n th e Hon g Kon g 
Special Administrative Regio n governmen t t o provide activ e suppor t fo r 
its implementation . 
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Chapter Fou r demonstrate s shift s i n th e conten t o f th e Mainlan d 
state's hegemon y fro m it s establishmen t i n 194 9 throug h th e 1990s . 
Sensitivity ove r th e relativ e stres s t o b e place d o n Marxism-Leninis m 
versus patriotism and nationalism as ideologies justifying th e regime's rule 
is reflecte d i n th e conten t o f textbook s publishe d durin g th e period , 
culminating i n th e 199 4 releas e o f th e "Outlin e o n th e Implementatio n 
of Patrioti c Education. " I n contras t t o civi c educatio n i n Hon g Kong , 
patriotic educatio n i n th e People' s Republi c o f Chin a ha s broa d suppor t 
from th e central policy down to the school level. Unlike Hong Kong's non-
mandatory civi c educatio n guidelines , politica l educatio n polic y 
documents direc t th e implementation o f patriotic educatio n i n Mainlan d 
schools. Polic y document s stres s th e importan t positio n o f politica l 
education and cal l for the improvement an d strengthening o f curriculum , 
course materials , an d teachin g methods . Th e document s provid e 
administrators an d teacher s wit h guidanc e o n th e definitio n an d 
characteristics o f patriotism an d patrioti c education ; problems leading t o 
the nee d fo r enhance d patrioti c education ; nationa l goal s t o whic h 
patriotic educatio n i s expecte d t o contribute ; knowledg e abou t an d 
attitudes towar d th e nation expecte d of students; and th e implementatio n 
of patriotic education . 

The subsequen t thre e chapter s presen t dat a an d analyse s fro m 
interviews with 20 Hong Kong and mainland Chines e university student s 
and a  questionnair e surve y administere d t o 53 5 student s i n fourtee n 
universities throughou t Hon g Kon g an d mainlan d China . Chapte r Fiv e 
provides a  descriptive account o f the nature o f Hong Kong and mainlan d 
Chinese students' attitudes toward the nation, finding tha t as the respective 
states woul d hav e wished , Hon g Kon g student s a s a  group wer e mostl y 
ambivalent towar d China , whil e Mainlan d student s tende d t o b e 
considerably mor e patrioti c an d nationalistic . I t provide s detai l o n th e 
meaning for student s o f each of seven theoretically-grounded dimension s 
of nationa l attitudes : a n emotiona l attachmen t t o th e nation , a  sens e o f 
duty to the nation, the precedence of national over individual and regiona l 
interests, a  favorabl e impressio n o f th e Chines e people , a  perceptio n o f 
China's superiorit y ove r othe r nations , a  desir e fo r Chin a t o b e a  mor e 
powerful nation , an d a  belie f i n th e importanc e o f patriotis m ove r 
internationalism. I t furthe r find s tha t despit e th e differenc e i n strengt h 
on these dimensions between Mainland and Hong Kong students, student s 
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in both societie s hel d th e strongest attitude s with relatio n t o a  desire fo r 
national power, a sense of duty to the nation, and an emotional attachmen t 
to the nation . 

Chapter Si x describe s students ' perception s o f th e politica l 
socialization process , agai n base d o n dat a fro m interview s an d th e 
questionnaire survey . I t find s tha t th e larges t percentag e o f Mainlan d 
students perceive d tha t thei r secondar y schoo l education , i n contras t t o 
the university , th e media , family , an d friends , ha d bee n a n importan t 
influence o n thei r nationa l attitudes , reflectin g th e importanc e give n t o 
patriotic educatio n by school administrators an d teacher s themselves . By 
contrast, an d i n lin e wit h th e contex t o f a  depoliticized civi c education , 
only one-third o f Hong Kong students perceived thei r secondary educatio n 
as an influence o n thei r attitudes towar d China , although thi s percentag e 
was slightl y highe r tha n tha t o f student s wh o perceive d th e university , 
family, or friends a s an influence. Th e media was ranked firs t as a perceived 
influence o n thei r attitude s towar d th e natio n b y Hon g Kon g students . 
The chapte r als o provide s detai l o n individua l aspect s o f schoolin g an d 
other socializatio n experiences , includin g students ' perception s o f th e 
influence o f th e curriculum , extracurricula r activities , an d teachers ' 
encouragement o f student s t o for m thei r ow n opinion s abou t nationa l 
affairs. 

Chapter Seve n introduce s th e critica l thinkin g disposition s a s the y 
are develope d i n th e literatur e o n critica l thinkin g an d a s the y emerge d 
from studen t interviews . Skepticis m i s shown t o encompas s perception s 
of schooling abou t th e natio n a s indoctrination, a s inaccurate o r biased , 
and a s not correspondin g wit h what student s lear n outsid e th e school o r 
later in university. Intellectual curiosity encompasses a desire to learn more 
about one' s natio n an d t o mee t an d shar e experience s wit h peopl e fro m 
other part s o f the country . An openness t o multiple perspectives refer s t o 
students' willingnes s t o tak e int o consideratio n differen t perspective s i n 
forming thei r attitudes about the nation. To provide detail on the meanin g 
of these dispositions an d th e contex t o f the experiences fro m whic h the y 
emerged, th e chapte r present s profile s o f si x students , eac h o f who m 
exemplifies eithe r a  particular aspec t of , or , by contrast , th e absenc e of , 
critical thinking . I t the n present s detai l fro m th e res t o f th e interview s 
and surve y dat a t o brin g ou t mor e full y th e meanin g o f eac h o f th e 
dispositions. I n th e contex t o f a  depoliticize d civi c educatio n i n Hon g 
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Kong and of the perception of a number o f Hong Kong students' that thei r 
secondary education had not been an important influence o n their nationa l 
attitudes, i t wa s curiosit y tha t emerge d a s th e mos t strikin g dispositio n 
in the interviews. On average, however, Hong Kong students were equally 
curious abou t thei r natio n an d skeptica l o f th e socializatio n process . I t 
was skepticism abou t th e politica l socializatio n proces s tha t appeare d a s 
most strikin g i n th e Mainlan d contex t o f a  relativel y comprehensiv e 
patriotic education , but survey data showed tha t Mainland student s wer e 
on averag e mor e curiou s tha n skeptical . Th e chapte r als o present s tw o 
related factors : students ' perceptions o f themselve s a s having a  tendenc y 
to think critically about national affairs, an d as making up their own minds 
in forming thei r nationa l attitudes . 

Chapter Eigh t show s th e relativ e strengt h o f th e effec t o n nationa l 
attitudes o f socialization an d critica l thinking factor s by comparing thre e 
multiple regressio n models . Th e firs t o f thes e consider s onl y th e effect s 
of socialization factor s o n nationa l attitudes , t o demonstrat e th e relativ e 
influence o f schooling , th e university , family , media , an d friend s o n 
patriotism and nationalism in the absence of the effects o f critical thinking. 
The second consider s onl y the effect s o f critical thinkin g disposition s o n 
attitudes, agai n t o show eac h disposition' s relativ e influence o n attitude s 
in th e absenc e o f effect s fro m socialization . Th e thir d combine s 
socialization an d critica l thinkin g factor s i n on e mode l t o demonstrat e 
their relative influence whe n considere d together . The comparison o f th e 
first tw o models shows tha t critica l thinking factor s take n alon e provide , 
in mos t cases , a stronger explanatio n fo r th e nature o f national attitude s 
than socialization factors take n alone. In the third model, which combine d 
both type s o f factors , critica l thinkin g factor s wer e agai n th e mos t 
important relative to the socialization factors , furthe r demonstratin g thei r 
strength. Furthermore , th e inclusion o f critical thinking disposition s an d 
socialization factor s i n th e same model reduces th e strength o f a numbe r 
of socialization influence s betwee n th e firs t an d thir d models , suggestin g 
that th e importanc e o f som e o f thes e socializatio n influence s lie s i n th e 
critical thinking disposition s tha t the y foster . 

Continuing thi s lin e o f reasoning , Chapte r Eigh t the n examine s i n 
detail th e impac t o f socializatio n factor s o n critica l thinking , a s wel l a s 
the relationships amon g th e critica l thinking dispositions . I t does thi s by 
presenting multipl e regressio n analyse s whic h tak e eac h o f th e critica l 
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thinking factor s a s dependent variable s in models which demonstrate th e 
influence o n the m o f th e socializatio n an d eac h o f th e othe r critica l 
thinking factors . Thi s demonstrates tha t i n addition t o any direc t impac t 
that a  socialization facto r ma y have on national attitudes, it may also have 
a furthe r complementar y o r contradictor y indirec t effec t o n attitude s b y 
influencing critica l thinkin g factors . Th e relationship s amon g critica l 
thinking factor s als o displa y contradictions , especiall y thos e amon g 
skepticism, curiosity , and a tendency to think critically. For example, while 
skepticism ha s a  negativ e effec t o n nationa l attitudes , i t als o increase s 
Hong Kong students ' curiosity , which ha s a positive effec t o n attitudes . 

Chapter Nine integrates the theoretical perspectives from Chapte r Two 
with the Hong Kong and mainland Chines e educationa l contexts , and th e 
data from studen t interviews and surveys, to construct a  model of studen t 
resistance t o the hegemonic politica l socialization effort s o f the state an d 
schools. Reiteratin g tha t thes e effort s wer e no t uniforml y successfu l i n 
producing patrioti c student s i n mainland Chin a o r students with neutra l 
sentiments toward the nation in Hong Kong, it draws attention to students' 
own critica l thinkin g disposition s a s th e primar y reason s fo r th e lac k o f 
success. Examinin g i n detai l th e thre e component s o f resistanc e — 
perception, reaction , an d resul t —  th e chapte r demonstrate s ho w 
resistance i s played ou t throug h th e interactions o f key socialization an d 
critical thinkin g factors . I t conclude s wit h a  reconceptualizatio n o f th e 
concept o f resistanc e i n thes e context s a s student s assertin g thei r ow n 
power ove r th e politica l socializatio n proces s b y recognizin g an d 
evaluating th e state' s effort s t o contro l thi s proces s throug h schooling , 
taking advantage o f those aspect s o f socialization whic h hel p t o enhanc e 
their ow n power , an d bringin g int o pla y thei r disposition s t o thin k 
critically t o form thei r ow n critica l and constructive nationa l attitudes . 



10 
Conclusion 

The objectiv e o f th e stud y presente d i n thi s boo k wa s t o offe r a n 
explanation for the patriotic and nationalistic attitudes of some Hong 

Kong students , amon g a  grou p o f student s wh o wer e fo r th e mos t par t 
ambivalent toward the nation, and the neutral attitudes toward the nation 
of som e mainlan d Chines e students , withi n a  grou p o f student s wh o 
were o n averag e considerabl y patrioti c an d nationalistic . I t foun d tha t 
these students ' attitude s wer e largel y attributabl e t o thei r disposition s 
to thin k critically , a s wel l a s t o aspect s o f th e schoolin g an d universit y 
experiences. A s context , i t too k int o consideratio n th e natur e o f th e 
state i n Hon g Kon g an d mainlan d China , th e directio n give n b y th e 
state t o schools , an d th e natur e o f politica l an d civi c educatio n i n bot h 
societies. Thi s context , togethe r wit h students ' attitude s an d th e factor s 
which influence d them , le d t o a n explanatio n o f studen t resistanc e t o 
the effort s o f th e state , throug h schooling , t o influenc e thei r attitude s 
toward th e nation . 

Each chapte r ha s contribute d t o thi s explanation . Th e introductio n 
explained th e action s take n b y th e Chines e Communis t Part y i n th e 
Mainland, an d th e Hon g Kon g colonia l governmen t i n colonia l Hon g 
Kong, t o promulgat e ideologie s i n thei r societie s i n suppor t o f thei r 
legitimacy t o rul e an d thei r directio n o f society . I n th e Mainland , thes e 
actions too k th e shape o f campaigns promoting patriotism — campaign s 
which extende d int o school s a s patrioti c education . Th e Hon g Kon g 
colonial stat e too k th e alternat e approac h o f workin g towar d a 
depoliticization o f Hon g Kon g society , a n approac h whic h wa s als o 
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reflected m  restriction s o n politica l educatio n an d a  depoliticizatio n o f 
the civi c education curriculu m 

Chapter Two, the theoretical framework, interprete d these phenomena 
as hegemony , o r th e proces s b y whic h th e state , a n orga n o f society' s 
dominant group, attempts to maintain its authority and direction of society 
by fosterin g a n ideolog y skewe d m  it s favo r bu t reflectin g a  "collectiv e 
will," contributin g t o th e acceptanc e o f it s rul e b y subordinat e group s 
The concep t o f hegemony leave s ope n th e possibility fo r wha t i s know n 
as resistance o n th e par t o f actors withm subordinat e group s Resistanc e 
takes th e for m o f a  perceptio n o f hegemon y an d a  reactio n whic h 
challenges the relations of domination in the form o f a result which shift s 
the balance of power m favo r o f the subordinated Accordin g to theorists , 
resistance ma y tak e th e for m o f oppositiona l behaviors , bu t also , an d 
importantly, th e form o f critica l thinkin g 

With thi s framework , i n theoretica l term s th e objectiv e o f th e stud y 
has bee n t o inquir e int o th e natur e o f resistanc e t o state-directe d 
hegemonic politica l socializatio n efforts , an d t o examin e it s effect s o n 
students' attitude s towar d th e natio n Patriotis m an d nationalis m wer e 
chosen a s a  focu s o f inquir y a s directl y comparabl e concept s wit h th e 
idea tha t th e Mainlan d stat e desire d patrioti c an d nationalisti c students , 
while th e Hon g Kon g governmen t desire d student s withou t stron g 
sentiments toward their nation Critica l thinking dispositions, particularl y 
skepticism i n th e cas e o f th e Mainland , an d curiosit y i n th e cas e o f 
Hong Kong , wer e utilize d a s representative o f resistanc e I n operationa l 
terms, th e focu s o f th e stud y wa s therefor e o n th e effect s o f politica l 
socialization factor s an d critica l thinkin g disposition s o n patriotis m 
and nationalism , comparin g th e Hon g Kon g an d mainlan d Chines e 
cases 

The nex t sectio n aime d a t showin g th e state' s hegemoni c effort s t o 
influence students ' attitude s towar d th e natio n throug h politica l 
socialization i n school s Chapte r Thre e demonstrate d m  detai l th e Hon g 
Kong government's attempts to depohticize Hong Kong education throug h 
restrictions o n politica l educatio n m  schoo l an d examine d th e 198 5 
promulgation o f Guidelines  on  Civic  Education  in  Schools  which viewe d 
civic education a s a  means o f preserving socia l stability m  th e transitio n 
period an d di d no t dea l seriousl y wit h th e questio n o f nationa l identit y 
Chapter Four , i n contrast , showe d th e comprehensivenes s o f Mainlan d 
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patriotic educatio n throug h a n analysi s o f centrally-issue d polic y 
documents an d schoo l textbooks . 

The followin g sectio n turne d t o a  presentatio n o f th e natur e o f 
students' attitude s an d perception s an d provide d th e building blocks fo r 
the argument o f resistance. Chapte r Five showed that , as the states would 
have desired , Hon g Kon g student s wer e o n averag e largel y neutra l an d 
ambivalent wit h regar d t o patriotis m an d nationalism , whil e mainlan d 
Chinese students were considerably more patriotic and nationalistic. Th e 
strongest dimension s o f national attitude s fo r bot h group s wer e a  desir e 
for th e natio n t o b e mor e powerful , a  sens e o f dut y towar d th e nation , 
and a n emotiona l attachmen t t o th e nation . Despit e th e grou p averages , 
however, ther e wer e Hon g Kon g student s wh o wer e als o considerabl y 
patriotic an d nationalistic , an d Mainlan d student s wh o wer e relativel y 
neutral. Th e factor s whic h le d thes e student s t o hol d thes e divergen t 
attitudes were th e focus o f interest . 

Chapter Six provided a  description o f students' political socializatio n 
experiences. Question s abou t th e influenc e o f schoolin g o n nationa l 
attitudes dre w ou t th e view s o f th e student s themselves , view s whic h 
provided suppor t fo r th e idea s o f th e depoliticizatio n an d weaknes s o f 
Hong Kong civic education, and the strength and effectiveness o f Mainland 
Chinese patrioti c education . Suc h individua l studen t perception s wer e 
supported an d strengthene d b y grou p dat a showin g tha t th e larges t 
percentage of Mainland students acknowledged schooling as an important 
effect o n thei r nationa l attitudes , whil e onl y a  minorit y o f Hon g Kon g 
students similarl y agreed . 

Chapter Seve n demonstrate d ho w critica l thinkin g disposition s 
emerged fro m students ' perception s an d evaluation s o f th e politica l 
socialization process . I n th e contex t o f depoliticize d civi c educatio n i n 
Hong Kon g an d students ' perception s tha t thei r secondar y school s ha d 
taught little about the nation, the fact tha t Hong Kong students noted tha t 
upon reachin g universit y the y ha d th e opportunit y t o pursu e thei r ow n 
curiosity abou t Chin a wa s particularly striking . Similarl y noteworthy , i n 
the contex t o f patrioti c education , wa s mainlan d Chines e student s 
expressing skepticism abou t schooling by characterizing i t as inaccurate , 
government control , indoctrination , an d a t odd s with what the y learne d 
outside school or later in university. Together with other critica l thinkin g 
dispositions, curiosity and skepticism appeare d t o represent a  position of 



186 Toward  Critical Patriotism 

resistance t o th e politica l socializatio n process . Returnin g t o th e 
conceptualization o f resistanc e a s perception , reaction , an d result , thes e 
two disposition s represente d th e firs t tw o components . Wha t remaine d 
to be seen at this point was whether critica l thinking dispositions actuall y 
detracted fro m patriotis m an d nationalism , o r o n a  higher level , resulte d 
in a  situation whic h gave power t o students a t the expense o f the state . 

The goa l o f th e followin g sectio n wa s t o demonstrat e tha t th e latte r 
result was indeed th e case. Chapter Eigh t first showe d tha t in most cases , 
critical thinkin g factor s wer e a s important , i f no t mor e importan t i n 
explaining students ' national attitudes than political socialization factors . 
It achieved this through a comparison of the separate effects o f both critica l 
thinking factor s an d socializatio n factor s o n nationa l attitudes , an d a 
subsequent compariso n o f th e factors ' relativ e strength s whe n examine d 
together. Th e role s o f curiosit y i n strengthenin g Hon g Kon g students ' 
patriotism an d nationalism , an d skepticis m i n weakenin g Mainlan d 
students' national attitudes were particularly noteworthy. Furthermore, th e 
analysis revealed tha t th e strength o f some of the socialization factor s la y 
in th e critica l thinkin g disposition s tha t the y fostered . Thi s fac t was als o 
brought ou t mor e full y i n Chapte r Eight , whic h showe d th e 
interrelationships betwee n socializatio n an d critica l thinkin g factor s an d 
among critica l thinkin g factor s themselves . Thes e comple x interaction s 
among factor s mean t tha t critica l thinking di d not hav e the simple effec t 
of negatin g th e directio n o f th e attitude s towar d th e natio n hel d b y th e 
majority I n othe r words , resistanc e t o th e politica l socializatio n proces s 
did not lead to a simple rejection o f the state-desired ideologies . Curiosit y 
not onl y le d Hon g Kon g student s t o be more patrioti c an d nationalistic , 
but throug h interaction s wit h othe r factors , ha d indirec t contradictor y 
negative effect s a s well . Similarly , skepticis m no t onl y detracte d fro m 
Mainland students' national attitudes, but also had indirect positive effect s 
through relationship s with othe r factors . 

The evidenc e accumulate d i n Chapter s Thre e throug h Eigh t wa s 
brought bac k togethe r wit h th e concept s o f hegemony an d resistanc e i n 
Chapter Nin e t o offe r a  reconceptualization o f th e latte r concept . I t wa s 
described a s student s assertin g thei r ow n powe r ove r th e politica l 
socialization proces s b y recognizin g an d evaluatin g th e state' s effort s t o 
control thi s process through schooling, taking advantage o f those aspect s 
of socialization which help to enhance thei r own power, and bringing into 
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play thei r disposition s t o thin k criticall y t o for m thei r ow n critica l an d 
constructive national attitudes. Attention again focused o n the component s 
of resistance , an d perceptio n o f hegemon y wa s demonstrate d b y Hon g 
Kong students ' recognitio n o f thei r no t havin g bee n taugh t abou t th e 
nation i n school , whil e som e Mainlan d student s perceive d politica l 
education a s indoctrination, an d as being inaccurate, and biased. Amon g 
the reaction s t o thes e perception s wer e thos e o f seekin g mor e objectiv e 
information abou t th e nation , takin g advantag e o f th e intellectua l 
atmosphere o f th e university , an d discussin g nationa l affair s wit h fello w 
students and teachers . The result o f this resistance and th e complexity of 
relations between political socialization and critical thinking were attitudes 
that involved students' own critical and reflective though t and which were 
expressed mos t strongly in a  desire t o make contribution s leadin g Chin a 
to be a  stronger nation . Resistanc e i s therefore no t onl y empowerin g fo r 
students themselves , i t is also ultimately o f benefit t o thei r societies . 
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